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BPS Vision and 
Mission

Vision: Brevard Public Schools will serve our 
community and enhance students' lives by delivering 
the highest quality education in a culture of 
dedication, collaboration, & learning.   

Mission: To serve every student with excellence as 
the standard. 

Operational Beliefs: 

o We must have a passionate commitment to high
standards and student success.

o We must have a professional teaching culture
marked by shared purpose, collaboration,
innovative spirit, and continual learning.

o We must revere data that provide feedback to
students, inform programmatic and instructional
decisions, and support focused intervention
efforts.

o We must build relationships among adults and
students - anchored in caring and trust and
fueled by the mission to student success.

o We must commit to a relentless pursuit of
teaching methodologies that foster student
engagement, critical thinking, self-efficacy, and
content mastery.

o We must let compassion, conviction, and intense
dedication to the mission of teaching and
learning stand as the trademark of our work.

o We must have a zero tolerance for destructive
negativism.

o We must constantly connect people to the
nobility of our mission.

1



BPS Policy 
and 

Procedure 

2



Notes

3



PINEWOOD 

School Board Members 
of Brevard County 

School Districts 
2018-2019 

MIMS 

OAK PARK 

1 

MADISON 

ASTRONAUT 

TITUSVILLE 

APOLLO 
JACKSON 

COQUINA 

IMPERIAL ESTATES 

DISTRICT 1 
Ms. Misty Haggard-Belford 
Member since 2014 
321-591-9387
321-633-1000 ext. 412 (Board Office)
FAX: 321-633-3432
Contact at: haggard-belford.misty@brevardschools.org

ENTERPRISE 

SPACE COAST 

ATLANTIS 

CHALLENGER 7 

FAIRGLEN 

CARROLL 

2 
STEVENSON 

CAPE VIEW 

DISTRICT 2 
Ms. Cheryl McDougall 
Member since 2018 
321-987-6382
321-633-1000 ext 412 (Board Office)
FAX: 321-633-3432
Contact at: McDougall.Cheryl@brevardschools.org

COCOA 

SATURN 

CAMBRIDGE 

MILA 

MERRITT ISLAND 
AUDUBON 

EDGEWOOD 
ENDEAVOUR 

McNAIR 

GOLFVIEW 

KENNEDY 

ANDERSEN 

ROCKLEDGE 
TROPICAL 

JEFFERSON 
COCOA BEACH 

ROOSEVELT 
FREEDOM 7 

WILLIAMS 

MANATEE 
VIERA 

DISTRICT 4 

QUEST 

4 
SUNTREE 

HOLLAND 

SEA PARK 

SATELLITE 
Mr. Matt Susin 
Vice Chairman 
Member Since 2016 
321-684-9735
321-633-1000 ext. 412 (Board Office)
FAX: 321-633-3432

LONGLEAF 
SHERWOOD 

DELAURA 
SURFSIDE 

OCEAN BREEZE 
Contact at: Susin.Matthew@brevardschools.org JOHNSON 

SABAL 

ALLEN 

CREEL 
CROTON 
EAU GALLIE 
HARBOR CITY 

WEST SHORE 

MELBOURNE 
HOOVER 
INDIALANTIC 

MEADOWLANE INTER 

WEST MELBOURNE 
UNIVERSITY PARK 

STONE 
CENTRAL 

 
GEMINI 

PALM BAY HIGH 
DISCOVERYLOCKMAR RIVIERA PALM BAY 

HERITAGE 
McAULIFFE 

PT MALABAR 
DISTRICT 3 

JUPITER TURNER SOUTHWEST 

COLUMBIA 

Ms.Tina Descovich 
Chairperson 
Member Since 2016 
321-848-5478 (Cell)
321-633-1000 ext. 412 (Board Office)
FAX 321-633-3432

DISTRICT 5 
Ms. Katye Campbell 
Member Since 2018 
321-271-9946
321-633-1000, ext. 412 (Board Office)
FAX: 321-633-3432
Contact at: Campbell.Katye@brevardschools.org

BAYSIDE 
WESTSIDE 3 

SUNRISE 

Contact at: descovich.tina@brevardschools.org

Cities of Brevard Co. 
BREVARD COUNTY 

CAPE CANAVERAL 

COCOA 

COCOA BEACH 

GRANT VALKARIA 

INDIALANTIC 

INDIAN HARBOUR BEACH 

MALABAR 

MELBOURNE 

MELBOURNE BEACH 

MELBOURNE VILLAGE 

PALM BAY 

PALM SHORES 

ROCKLEDGE 

SATELLITE BEACH 

TITUSVILLE 

WEST MELBOURNE 
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HELPFUL LINKS 

ProGOE 

1. Go to brevardschools.org and click on LAUNCHPAD

2. Sign in with SAML (first-time user)

3. Sign in with your BPS full credentials (lastname.first@brevardschools.org)

5



ProGOE continued 

4. Click on ProGOE

5. Locate the Evaluation tab

6. Locate desired tab
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HELPFUL LINKS 

PAYROLL 

1. Go to brevardschools.org and click on For Staff

2. Click on My Information Center (MIC)

3. Sign up for PIN if you are a first time user
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Click on Payroll 
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Brevard County Bylaws & Policies are located at 

http://www.neola.com/brevardco-fl/ 
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Online & Media 
Resource 
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Tech Tips/Information For Teachers https://goo.gl/XnmVMM  
The list below gives a brief overview of some of the technology our district offers. 

Technology 
Integrators Support 
and Links 

● Website:  Techtraining.brevardschools.org
Check here for the most current information and training updates.

● School Assignment List:   https://goo.gl/s339ag
Each school has an integrator that you can contact for help and
questions on how to use technology for teaching and learning.

● Group Email:  ETTeacherIntegrators@BrevardSchools.org
Contact all the integrators if you aren’t sure who to call

● Online Textbook Support Email:
onlinetextbooks@brevardschools.org

● Current Training Classes: https://goo.gl/mZQqJx
This is being updated all year.  Need training on something not on
the list, reach out to us!

Launchpad Launchpad is the learning management system that is used in Brevard.  This 
resource provides an opportunity to access resources quickly without 
having to remember all of your passwords.  Users can access a  host of 
digital materials at any time from any device that is connected to the 
Internet.  All teachers, staff, and students have Launchpad accounts.  
Teachers can create classes, add students to their Launchpad classes, and 
assign apps to their students. 

● Signing in and using Launchpad: https://goo.gl/Omy1lz

Google Apps for 
Education 

(via Launchpad) 

Brevard is a Google Apps for Education (GAFE) district.  Through this 
program, we offer a variety of Google cloud based technology options to all 
staff, all teachers, and all students in K-12.  These resources make it easy for 
collaboration, communication, and organization.  Google Classroom offers 
teachers a way to deliver and organize resources for teaching and learning.  
Google Sites allows you and/or your students to create learning portfolios 
or websites. 

● For more information, visit
https://sites.google.com/a/share.brevardschools.org/integratorsgoo
gleresources/
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Microsoft Office 365 
and OneDrive 

Using Microsoft’s online cloud computing in OneDrive, you can store, edit, 
and view your Office documents in your web browser or on your PC.  Users 
can collaborate in real time and share documents easily with others.   
Schedule a training to learn more about Sway, Mix, OneNote, and more!   

● For more information on getting started with Microsoft OneDrive,
visit https://goo.gl/fxTdMN

Other important things to note: 

● A program called Student Advantage through Microsoft allows all
teachers, students, and staff to download and install Microsoft
desktop applications on up to five PERSONAL machines AT NO COST!

● For more information on the home Student Advantage program, visit
http://tinyurl.com/BPSMicrosoft.

Nearpod Nearpod is a platform that allows teachers to create engaging, interactive 
presentations. For the 2018-2019 school year, the Department of 
Educational Technology has provided a subscription that allows teachers full 
access to Nearpod resources and the library of lessons.  

● For more information, visit
https://sites.google.com/a/share.brevardschools.org/integrators/m
ore-how-to-s/nearpod

BlackBoard Learn Blackboard Learn in an online teaching and learning platform for teachers 
and students in grades 5-12. Create learn-at-your-own-pace courses and 
engage your students in a collaborative blended learning environment. 

Access your Blackboard Learn account by clicking on the Launchpad icon. 
Contact the Technology Integrators with any questions you have about your 
account. 

Online Textbook 
Resource Website 

Many of the textbook programs offer an online component.  Visit our online 
textbook website at www.tinyurl.com/onlinetextbooks for more 
information on the online textbooks as well as information on how to 
access some of them using Launchpad. 

Subject Area 
Resource Pages 

Many of the departments have websites with subject area resources, 
including pacing and sequence guides, lessons, etc. Launchpad apps for 
these pages are available in the app library in the Brevard Public Schools 
Library. 
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Library and Media 
Library Media Resources 
Webpage 

www.tinyurl.com/BrevardMedia 

Gale - online resource for 
periodicals 

Students and teachers 
have access to it 

(via Launchpad) 

The link for Gale K-8 is: http://galesites.com/menu/fl_brevk8 

Password: brevard 

The link for Gale 7-12: http://galesites.com/menu/fl_breva 

Password: brevard 

World Book Online The link for World Book is: 
http://www.worldbookonline.com/?subacct=P0723 

Username: brevard1  

Password: Brevard 

TeachingBooks.net TeachingBooks.net is an easy-to-use website that adds a multimedia 
dimension to the reading experiences of children's and young adult 
books. The online database is developed and maintained to include 
thousands of resources about fiction and nonfiction books used in the 
K–12 environment, with resources selected to encourage the 
integration of multimedia author and book materials into reading and 
library activities. 

Other 
FOCUS Gradebook 
(Terms 2 - 4) 

We have recently transitioned to Focus as our gradebook and teacher 
web page platform for the start of the 2nd Term.  Training materials can 
be found at our website  www.tinyurl.com/BPSFocus 

Getting Started with FOCUS: https://goo.gl/519kGT 

ProGoe 

(via Launchpad) 

ProGoe is our evaluation and professional development system for all 
staff.  Use ProGoe to sign up for trainings and workshops. 
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General Tips 
Email tips ● Your email address is your lastname.firstname@brevardschools.org

● Be sure to include what school/department you are from in your
signature

Skype for Business All teachers and staff have access to this powerful communication tool.  
Skype for Business provided real time chat options and allow for video 
and voice calls.  Our favorite feature is the sharing desktop option 
which allows users to share their desktop to the other participants in 
the conversation.  This is a great way to schedule meetings with others 
who are at various locations or get in touch with us for help.   

● For more information, visit https://goo.gl/l9gKxy.

Locked out of your 
account? 

Sign up for this before you are locked out and then you can visit the site if 
you are locked out and reset your password. 

1. Go to the Brevard Public Schools Homepage
2. Scroll all the way down to the bottom of the page
3. Click on “Password Reset Station”

Help Desk  633 - 1000 x735   

Hours: 6:30 am - 5:00 pm Monday through Friday 
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BENEFITS & 
RETIREMENT 
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Welcome to BPS Benefits! 
And welcome to the BPS team! We’re happy you’ve chosen to share your talents and gifts with the children of Brevard County. 

Since employee benefits play a key role in the total rewards package offered by the district, it’s the mission of the benefits team 
to help you “get the most bang for your benefit buck.” This sheet will highlight what you need to know as a brand-new or 
recently-hired employee. 

Key points for brand-new employees still within 30 days from date of hire 
• You have 30 days from your hire date to enroll for benefits, which become effective on your 46th day of employment. An

enrollment packet, which will include your benefits password, will be sent to you at your work location. Enrollment is a
time- sensitive process so please don’t wait until the last day to begin.

• As a new-hire electing benefits for the first time, you have the unique opportunity to enroll for Short-term and/or Long-term
disability coverage without having to provide proof of good health. This means you’ll be approved for this coverage
automatically. If you choose not to elect this coverage now, but do so later (at annual Open Enrollment or due to a
qualifying event), you’ll be required to complete a health questionnaire and coverage will be subject to review by the
insurer.

• If you are enrolling dependents for coverage, you MUST provide proof of their eligibility by your benefits effective date. If
such proof is not provided within this time frame, your dependents will not be enrolled for coverage.

• If you enroll in the BPS Health Plan, you can receive a substantially lower In-network plan deductible by completing two
key wellness activities-- a biometric screening, followed by a health assessment-- within a prescribed timeframe. Your
timeframe will be noted in your enrollment packet.

Key points for all employees and those enrolled in the health plan 
Here are two “biggies” within the benefits program. You’ll learn about many more as your BPS journey gets underway.  

Employee Assistance Program (“EAP”) – Available to all staff and their family members* even if not enrolled in the health 
plan. 
• Using the confidential EAP is at no cost and includes up to six in-person sessions with a licensed

counselor/psychologist, per issue per year. Unlimited telephonic help is available for the same concerns. (Complex
cases may be referred for counseling beyond the no-cost number of visits.)

• The EAP’s Professional Counselors can help with issues like stress, anxiety and depression; relationship concerns
and divorce; family and parenting problems; anger, grief and loss; addiction, eating disorders and mental illness.

• Work/Life Specialists are also available with resources in areas such as Childcare, Eldercare, Legal and Financial.
Plus, unlimited access to their Medical Bill Saver service for help to reduce the balance on non-covered medical and
dental bills.                                              *spouses, children to age 26, and parents (including in-laws)

Employee Well-Care Centers (“WCC”) – Available to staff and their family members (age 6+) who are enrolled in the BPS 
health plan. Evening and Saturday hours available! 

• BPS chose Marathon Health to provide FREE primary medical care, acute care, health and chronic-condition
coaching, medical screenings, and limited prescription drug dispensing.

• There are three on-site Well-Care Centers within the district:
o North – located next to Jackson Middle School in Titusville
o Central – in overflow parking lot at the Education Services Center (ESF) in Viera
o South – in front of Central Middle school in West Melbourne.

• Services rendered at the WCC are completely confidential just like those provided by any other medical office.

We again welcome you to BPS and are ready to help you, however we can, to ensure the benefits-related portion of your BPS 
experience is beneficial.  

Your Employee Benefits & Risk Management team 
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BPS Retirement and the Florida Retirement System 

Welcome to Brevard Public Schools! Since you’re likely just beginning 
your career, it may seem strange that we’re already discussing 

retirement.  But, as a newly-hired employee, you’ll need to make some important decisions in 
the near future about retirement, so this document is bringing you the highlights. 

• BPS is a participating employer in the Florida Retirement System (FRS).

• Participating in the FRS is mandatory for all employees who work for an FRS-participating
employer. The program includes compulsory contributions from both the employer and the
employee (that’s you!)

• Employees contribute 3% of their pay and the employer contributes the required amount
necessary for you to earn a future retirement benefit.

Two Retirement Plans to Choose From:  Pension Plan and 
Investment Plan 

The Pension Plan is a traditional retirement plan designed for longer-service employees and 
pays a lifetime monthly benefit upon retirement. Your retirement benefit is based on a formula 
using your age, FRS membership class, years of service, and an average of your 8 highest years 
of salary. 

The Investment Plan is designed for a more mobile workforce.  You decide how money is invested 
by selecting from the plan’s list of funds. Your retirement benefit is based on the amount of 
money you and BPS contributed plus investment earnings of your chosen funds. Upon 
retirement, your balance can be paid to you by lifetime monthly checks, a rollover to another 
qualified plan, or a lump sum payout. 

Plan Election Deadline -- Important! 
New employees have 8 months from their date of hire to choose their retirement plan. If no 
election is made within the first 8 months, new employees will be defaulted (automatically 
enrolled) into the Investment Plan. If you want to be enrolled in the Pension Plan, you must 
make that election in the first 8 months. 

Second Election 
Employees are given a one-time “second election” during their entire FRS career. This second 
election allows you to change retirement plans. However, before making a change, it’s highly 
recommended that you contact the FRS and speak with a representative since switching plans 
may have serious financial implications. Once you use your one-time second election, the 
decision is final and you can never change plans again. 

Free Financial Planning 
You can speak with an experienced Ernst & Young (EY) financial planner at no cost or obligation 
to you. They can assist with your FRS retirement planning and any issue important to your 
financial future.  Call 1-866-446-9377 to speak with an EY counselor. We highly recommend you 
take advantage of this valuable service! 

Other Retirement Plan Options 

In addition to the mandatory plans noted above, BPS also offers voluntary retirement plan options: 
403(b) and 457(b) retirement savings plans (commonly referred to as Tax Sheltered Annuities.)  
Participation in either of these voluntary plans can significantly add to the income you may receive 
upon retirement. Other differences from the mandatory plans are that BPS does not make matching 
contributions, employees are not limited to a 3% contribution, and employees can increase or 18
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Gradebook 
https://sites.google.com/share.brevardsc

hools.org/brevardedtechfocus/training  
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FOCUS Gradebook 
Getting Started 

https://goo.gl/519kGT 

Portal Overview 

Gradebook 
Preferences 
and Display 
Options 

My Information > Preferences 

1. Highlight Color - Applies to menus, tabs, and headers.
2. Use Sidebar Menu - If you prefer a horizontal menu, uncheck this box.
3. Configure Gradebooks Separately for Each Section : If checked, each

gradebook would need to be set up for each individual section that is taught.
Teachers who intend to use weighted categories for some classes and not for
others, would select this option. Teachers who do not weight their gradebooks or

Brevard Public Schools – Instructional Technology 
July 17, 2019 
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use the same weights throughout all of their classes would not need to check this. 
4. Combine Sections for Gradebook : When checked, allows the gradebook to

be combined either by Period or Custom Groups (regardless of the course).
By default, the gradebook will display in the traditional period-by-period fashion.
If you have multiple courses or sections during the same class period (i.e., multiple
band classes at one time, multiple grade levels in a class), you can choose to
“Combine sections for gradebook”.
Notice: Combining sections is a great feature if you want to combine more than
one group of students into one big gradebook. However, you might lose some
grades if you later decide to un-combine your gradebooks.
● Combine Sections By Period is an option that should only be used if the

assignments will be the same for those classes for the entirety of the school
year. This option combines all sections of any courses taught in the same
period in the gradebook. The same section should be selected at all times
when adding assignments. Grades would still be posted separately.

● Combine Sections By Custom Groups allows the teacher to combine any of
their scheduled sections into one gradebook, regardless of the period or
course number. This option should only be used if the assignments will be the
same for those sections for the entirety of the school year.
Directions for creating custom groups are located here: https://goo.gl/s3h9Zp

Warning: The options to Configure Gradebooks Separately for Each Section and 
to Combine Sections for Gradebook should not be changed once the gradebook 
is in use. 

Gradebook 
Configuration 

Click Grades > Gradebook Configuration 

The settings selected under Gradebook Configuration determine the setup of the 
preferences for the gradebook.  
If Configure Gradebooks Separately for Each Section is checked, the teacher will 
need to set the gradebook configuration for each section.  
If Configure Gradebooks Separately for Each Section is not checked, the teacher 
will only set up the gradebook configuration once and it will be applied to all 
gradebooks. 
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1. Score Rounding – Select how scores containing decimals should be rounded.
Up - Rounding up from .1
Down - No rounding
Normal - Rounding up from .5

2. Assignment Sorting – Determines the display order of assignments in the
gradebook.

3. Default Assignment Points - If all your assignments are the same number of
points (i.e.100), enter it here so that you don’t have to enter it for every assignment

4. Default Due Date – When creating a new assignment, select what the due date
should default to. Teachers can always change the due date of an assignment
regardless of this setting. If a Due Date falls on a non-school day, a warning

Brevard Public Schools – Instructional Technology 
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pop-up will display. However, the assignment and due date can be saved 
regardless. 

5. Weight grades by Assignment Category – Check this box to weight categories
in the gradebook. The combined percentage of the categories must equal 100%.
The assignment categories will be created from the Gradebook Categories and
Assignment screen (additional details in a different document).
Do not change this setting during a marking period, as it will change student
percentages.
If the preference, Configure Gradebooks separately for each section is not enabled
(My Information > Preferences > Display Options), Weight grade by assignment
category will be applied to all sections.

6. Add All Assignments to Each Section of Your Course by Default – If checked,
by default, assignments will be added to each section of the same course
assigned to the teacher, if you teach multiple sections of that course.
Recommended for secondary and departmentalized elementary.
In order for student assignment grades to transfer with the student to a new
section for the same teacher, this option should be checked. (Copying the
assignment will also work.)

7. Display Percentages in the Gradebook – When this option is turned off, only the
points earned and letter grade will be displayed when viewing student scores.
Not recommended if all assignments have 100 possible points.

8. Display due date in assignment column heading. Recommended
9. Display assigned date in assignment column heading. Recommended
10. Display estimated semester average column - If checked, a column will be

added in your gradebook that averages the Q1 posted grade and the Q2
gradebook grade. Recommended for secondary only. N/A for elementary.

11. Enter Student Numbers in the Gradebook – This adds a column where a
special code can be entered for each student. This is useful when assigning
classroom texts, computers, etc. If posting student grades without names, only the
numbers will display and not the student names.

12. Only use Letter Grades in the Gradebook – not points – Selecting this box will
only show letter grades for each individual assignment and the overall grade.
Required to be used by grades K-2. Grades 3-12 DO NOT USE.

13. Display each student’s grade level in the gradebook – Selecting this box will
show student grade levels in the gradebook. This is helpful for teachers of multi
grade level courses.

14. Enable Gradebook Groups – When custom groups are defined, students can be
broken into the selected groups, and the gradebook can be filtered to pull a
specific group of students. Examples for this are as follows: reading groups,
rotation groups, project groups, etc.
After the Groups have been defined, students can be added to the Groups  within
the gradebook itself.

15. Grade Title Colors – Specify different colors for grades that have been entered
into the gradebook. For example, to make all grade letter Fs stand out, you can
select the color red.

99. Gradebook Method - If you have this option, DO NOT CHANGE from the Default
unless you teach the EFSC PCA Medical courses!

After making changes, be sure to click one of the Save buttons. 
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Gradebook 
Categories 

Click Grades > Gradebook Categories and Assignments 

● Click the + (plus) symbol under Categories to add a new category.

● Enter all necessary information in the blank fields. The steps are the same with the
exception of selecting a Percent of Final Grade if using weighted categories (first
image).

Weighted Gradebook Category Setup 

1. Enter a Title for the category in the blank text box. For example, Tests may be
used as one gradebook category.

2. Enter the Percent of Final Grade in the blank text box (will only accept integers).
New categories must be added until this number equals 100%.
Weight grades by assignment category must be enabled via Gradebook
Configuration in order for this option to appear.
Do not change the percentage during a marking period, as it will change student
percentages. To set different percents for a new marking period, uncheck
upcoming marking periods for existing categories  and create new categories for
the upcoming marking periods.

3. (Optional) Enter a numeric value in the Automatically Drop the lowest X grades
text box. Using this option will automatically drop the lowest grades of the number
of assignments for each class section assigned to this category and marking
period. The scores appear as gray values in the gradebook.

4. (Optional) To assign a specific color, select the color from the Color section.
Selecting a color will make it easier to distinguish which assignments belong to
each category when looking at the column header in the gradebook..

5. Select the sections that will use the new category by selecting the corresponding
check boxes. To select all sections, click Check All check box. (It may be necessary
to use the scroll bar to see more sections)
Do not select sections that already have categories set up; doing so will create
duplicates.

6. Check the boxes of the quarters that this category will apply to.
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7. Click Save. *Be sure to click the Save button in the upper right corner after making
any changes.

Editing Gradebook Categories (Categories can be edited after they are created.) 

1. Click Grades> Gradebook Categories & Assignments.
2. Click on the category to be edited.
3. Any of the fields on this screen can be edited by clicking on the text or clicking a

different radio button.
4. Click Save when editing is completed.
5. A pop-up box may appear indicating the category was created in multiple sections

and/or terms. Click to choose which gradebooks to apply this change to. Then click
Save. This change will not retroactively affect grades saved in previous marking
periods. The grayed out marking period is the current active marking period

Gradebook 
Overview of the Gradebook 
Click  Grades > Gradebook or click Gradebook on the Portal page. 

1. All Assignments - the gradebook defaults to all assignments. Use the pull-down
to choose which assignments you want to view.
- Select a specific category from the pull-down, such as CW/HW/Tests to display
all assignments housed with the selected category.
- Select Totals from the pull-down to see average points/percentages per category
for each student, as well as the Total Points, and the student's Weighted Grade.

2. Hover over the asterisk for information on customized grades that may be found
in the gradebook. In the example shown, X is an example of a customized grade.
Custom grades are created by the district and must be entered as a capital letter.

3. To add an assignment directly from your Gradebook, click the Add Assignment
link.
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4. Add Test -  teachers have the option to create and customize tests. Users may
allow students to take their tests online or on paper. When a test is taken online,
there is an auto grade option where the scores automatically show up in the
teacher gradebook. Directions LINK

5. You can select how grades are to be entered via the Enter grade by pull-down.
Options include Points, Percent, Questions Correct, Questions Incorrect, or Letter
Grade.
● Points (Points earned on the assignment)
● Percent (percentage out of 100)
● Questions Correct - How many questions student got correct  (will convert to %)
● Questions Incorrect - How many questions student got wrong (will convert to %)
● Letter Grade - ABCD

6. Check Include Inactive Students to display any students who have been
withdrawn from the course section.

7. View grade data through various Reports.

Adding 
Assignments 

In the Gradebook, click Add Assignment to open the Assignment window. 

1. Enter the Title of the assignment in the blank text box.
2. Enter the number of Points possible in the blank text box. If this is left blank, then

the assignment grade will be taken out of 0 points and will count as extra credit.
3. Enter the number of Questions in the blank text box (optional). This is not

required but should be used if the intent is to enter scores based upon questions
correct/incorrect.

4. To fill in points for all students, type in the number of points in the Auto-Fill Points
text box. If Auto-Fill Points is added after the assignment is created, it will only
auto-fill empty cells for that assignment. (If you have multiple sections checked, it
will auto-fill for all sections checkmarked).

5. Select Assignment Category in the dropdown. (If assignment categories were set
up).

6. Check the box(es) for the course section(s) that will receive this assignment.
Selecting Check All will populate this assignment for all sections.

7. Select the Assigned and the Due date using the Month, Day, and Year pull-downs
or click the calendar icon. Here you can also set a specific time of assignment or a
specific time the assignment is due on the date selected.

8. Select a Publish date to determine when the assignment is visible to parents and
students in the Parent/Student Portal. Note: The assignment will not be visible to
parents/students until the Publish date has passed.
Warning: If you enter student scores before the publish date, the overall average
will include the assignment grade that the parent cannot see.
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9. Enter a Description of the assignment (optional).This description will be available
when hovering over the assignment within the gradebook.

10. Add files (optional) by dragging and dropping into the Files box or choosing Select
to upload.

11. Check Allow Student Uploads (optional) as a way for students to submit
assignments (word document, PDF, or Powerpoint) directly to the gradebook.

12. Check Hide from Excluded to hide the assignment from a student or group of
students. (Students with asterisk (*) in the grade column will not see the assignment on
the student or parent portal. This is helpful when a transfer student comes into the class or
for differentiating assignments.)

13. Check Exclude from Average if the assignment should not count for or against
the students’ averages.

14. Click the Save button in the top right corner.

Searching for 
a Student 

Teacher can choose from two ways to search for students, both individually and as a 
group. 

• Go to the portal page and search for a student using the Find a Student box.

• Go to Students > Student Info to pull up the Student Search screen.

Student Info 
Click on the student to view their information page. *The default page is the Student 
Documentation tab, unless modified in Preferences.  
On the Student Documentation tab, teachers can enter notes related to the student 
(e.g., RTI or behavior documentation about the student.) Additionally, teachers can 
obtain guardian contact information about the student through selecting the Addresses 
and Contacts tab. The Addresses and Contacts page is the AS400 addresses and 
contact info and cannot be edited in Focus. 

Gradebook 
Groups 

To Enable gradebook groups under Grades > Gradebook Configuration, select 
the corresponding check box. When custom groups are defined, students can 
be broken into the selected groups, and the gradebook can be filtered to pull a 
specific group of students. 

A. Enter the Name of the group in the provided text box. When complete,
press Enter to save the data. The group names can be edited at any time
by clicking on the underlined Name.

B. Upon pressing Enter and saving the new group, a check box will display
in the Remove column giving you the ability to delete the group created.
Select the check box then click the Save button located in the
upper-right corner of the screen.
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If groups are created but Enable gradebook grades is not selected, the created 
groups will not display in the Gradebook. 

C. To complete the process of created custom groups, navigate to the
Gradebook (Grades > Gradebook) where you will now see a Group
column. Click the black dash in the Group column for any student to
make the group selection display. Once displayed, select the checkbox
for the correct group. When completed, click the Save button to apply
changes.

a. Upon selecting a Group from the provided pull-down, you will see
the selected students displayed for the group selected.

If needed, you also have the option to export the listed Groups to an Excel 
spreadsheet by clicking the floppy disk icon. 
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Network 
Security 
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7540.04 - STAFF/ADULT NETWORK AND INTERNET ACCEPTABLE USE AND 
SAFETY 

Advances in telecommunications and other related technologies have fundamentally altered the 
ways in which information is accessed, communicated, and transferred in our society. Such changes 
are driving the need for educators to adapt their means and methods of instruction, and the way 
they approach student learning, to utilize the vast, diverse, and unique resources available on the 
Network/Internet. The District's Internet system has a limited educational purpose. The District's 
Internet system has not been established as a public access service or a public forum. The District 
has the right to place restrictions on its use to assure that use of the District's Internet system is in 
accord with its limited educational purpose. Student use of the District's computers, network, and 
Internet services will be governed by this policy and the related administrative procedures, and the 
Student Code of Conduct. The due process rights of all users will be respected in the event there is 
a suspension for inappropriate use of the network. Users have a limited privacy expectation in the 
content of their personal files and records of their online activity while on the network. This is no 
expectation of privacy. 

The District encourages staff to utilize the Network/Internet in order to promote educational 
excellence in our schools by providing them with the opportunity to develop the resource sharing, 
innovation, and communication skills and tools that are essential to both life and work. The District 
encourages the faculty to develop the appropriate skills necessary to effectively access, analyze, 
evaluate, and utilize these resources in enriching educational activities. The instructional use of the 
Network/Internet will be guided by the District's policy on instructional materials. 

The Internet is a global information and communications network that provides an incredible 
opportunity to bring previously unimaginable education and information resources to our students. 
The Internet connects computers and users in the District with computers and users worldwide. 
Through the Internet, students and staff can access up-to-date, highly relevant information that will 
enhance their learning and the education process. Further, the Internet provides students and staff 
with the opportunity to communicate with people from throughout the world. Access to such an 
incredible quantity of information and resources brings with it certain unique challenges. 

First, and foremost, the District may not be able to technologically limit access to services through 
the District's Internet connection to only those that have been authorized for the purpose of 
instruction, study and research related to District business. Unlike in the past when educators and 
community members had the opportunity to review and screen materials to assess their 
appropriateness, access to the Internet will open classrooms and staff to electronic information 
resources. 

The Board has implemented the use of a Technology Protection Measure (TPM), which is a specific 
technology that is designed to block (e.g., filter or block) access to visual displays/depictions that are 
obscene, child pornography, and materials that are harmful to minors, as defined by the Children's 
Internet Protection Act. At the discretion of the Board or Superintendent, the Technology Protection 
Measure will not be intentionally disabled at any time that students may be using the Network, if 
such disabling will cease to protect against access to materials that are prohibited under the 
Children's Internet Protection Act (CIPA). The Superintendent or designee may temporarily or 
permanently unblock access to sites containing appropriate material, if access to such sites has 
been inappropriately blocked by the Technology Protection Measure. The determination of whether 
material is appropriate or inappropriate shall be based on the content of the material and the 
intended use of the material and on the protection actions of the Technology Protection Measure. 

The District utilizes software and/or hardware to monitor online activity of staff members to restrict 
access to child pornography and other material that is obscene, objectionable, inappropriate and/or 
harmful to minors. The Superintendent may disable the Technology Protection Measure to enable 
access for bona fide research or other lawful purposes. 

Staff members will participate in professional development programs in accordance with the 
provisions of law and this policy. Training shall include: 
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A. the safety and security of students while using e-mail, chat rooms, "hang outs", social
media and other forms of electronic communications;

B. the inherent danger of students disclosing personally identifiable information online;
and,

C. the consequences of unauthorized access (e.g., "hacking"), cyberbullying and other
unlawful or inappropriate activities by students or staff online.

Furthermore, staff members shall provide instruction for their students regarding the appropriate use 
of technology and online safety and security as specified above. 

The online disclosure of personally identifiable information of students is prohibited. 

Building Principals and other District administrators are responsible for providing training so that 
Network/Internet users under their supervision are knowledgeable about this policy and its 
accompanying procedures. The Board expects that staff members will provide guidance and 
instruction to students in the appropriate use of the Network/Internet. All staff who utilize the 
Network/Internet are required to sign a written agreement (AUP) prior to accessing the network to 
abide by the terms and conditions of this policy and its accompanying procedures. 

Staff members are responsible for good behavior on District's computers/network and the 
Network/Internet just as they are in classrooms and other school premises and school sponsored 
events. Communications on the Network/Internet are often public in nature. General school rules for 
behavior and communication apply. The District does not sanction any use of the Network/Internet 
that is not authorized by or conducted strictly in compliance with this policy and its accompanying 
procedures. Users who disregard this policy and its accompanying procedures may have their 
usage privileges suspended or revoked, and disciplinary action taken against them. Users granted 
access to the Network/Internet through the District's computers assume personal responsibility and 
liability, both civil and criminal, for uses of the Network/Internet not authorized by this policy and its 
accompanying procedures. 

Staff members shall not access social media for personal use on the District’s network, and shall 
access social media for educational use only after submitting a plan for that educational use and 
securing the Principal’s approval of that plan in advance. 

The Board designates the Superintendent as the administrator responsible for initiating, 
implementing, and enforcing this policy and its accompanying procedures as they apply to staff 
members' use of the Network. 

F.S. 1001.41 
H.R. 4577, P.L. 106-554, Children's Internet Protection Act of 2000 
P.L. 110-385, Title II, Protecting Children in the 21st Century Act
47 U.S.C. 254(h),(1), Communications Act of 1934, as amended
20 U.S.C. 6801 et seq., Part F, Elementary and Secondary Education Act of 1965,
as amended
20 U.S.C. 6777, 9134 (2003)
18 U.S.C. 2256
18 U.S.C. 1460
18 U.S.C. 2246

Revised 2/28/06 
Revised 10/08 
Revised 4/28/09 
Revised 4/26/11 
Revised 10/28/14 

FULL POLICY FOUND AT http://www.neola.com/brevardco-fl/search/AP/ap7000.htm 
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NEW TEACHER NETWORKING 
SUPPORTING NEW TEACHERS 

IS A PRIORITY FOR BPS! 

If you are looking for a place to connect, a place to feel supported and 
encouraged, a place to gain access to innovative hands-on resources you 

can readily implement, JOIN US on: 

WHEN: September 11, October 29, and February 5 

 WHERE: Educational Services Facility, Training Rooms 7 & 8 

TIME: 5:00 – 7:00 PM 

Register in PROGOE using Course # 16457, Section # 404379 

Benefits  

 Network With Peers
 Make-and Takes To Implement The Next Day
 Loads Of Support
 A Thumb Drive With Helpful Resources
 In-service Credit
 Refreshments
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 Brevard Public Schools 
          2019 -2020 Calendar 

          At A Glance 

August 2 (Friday)…………………………………………Preplanning Begins - Teachers Report 

August 12 (Monday)……………………………………First Day of School for Students 

August 23 (Friday)……………………………………….First Early Release Day 

September 2 (Monday)……………………………….Labor Day/Holiday for ALL 

October 14 (Monday)………………………………….Teacher Work Day/Student Holiday 

November 11 (Monday)………………………………Veterans' Day/Holiday for ALL 

November 27 (Wednesday*).………………………Teacher/Student Holiday 

November 28 - 29 (Thursday-Friday).…………..Thanksgiving Break/Holiday for ALL 

December 18 - 20 (Wednesday-Friday)………..Exam Days/Early Release Days 

December 23 (Monday)……………………………….Winter Break Begins 

January 8 (Wednesday)………………………………..Teachers/Students Return 

January 20 (Monday)……………………………………Martin L. King, Jr. Day/Holiday for ALL 

February 17 (Monday*)……………………………….Teacher PD Day/Student Holiday 

March 16 - 20 (Monday-Friday).…………………..Spring Break Begins 

March 23 (Monday)……………………………………..Teacher Work Day/Student Holiday 

April 10 (Friday)……………………………………………Teacher/Student Holiday 

April 24 (Friday)……………………………………………Teacher/Student Holiday 

May 25 (Monday)…………………………………………Memorial Day/Holiday for ALL 

May 26 - 28 (Tuesday-Thursday)………………….Exam Days/Early Release Days 

May 28 (Thursday)…………………………………….…Last Day for Students 

May 29 (Friday)……………………………………………Last Day for Teachers 

*Make-up days for inclement weather include November 27th and February 17th
Early Release Day every Friday beginning August 23rd 
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Why we are proud to be Brevard Teachers! 
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Principles of Professional Conduct for the Education Profession in Florida 

Rule 6A-10.081, Florida Administrative Code, Principles of Professional Conduct for 
the Education Profession in Florida.  

(1) Florida educators shall be guided by the following ethical principles:

(a) The educator values the worth and dignity of every person, the pursuit of truth, devotion
to excellence, acquisition of knowledge, and the nurture of democratic citizenship. Essential
to the achievement of these standards are the freedom to learn and to teach and the
guarantee of equal opportunity for all.

(b) The educator’s primary professional concern will always be for the student and for the
development of the student’s potential. The educator will therefore strive for professional
growth and will seek to exercise the best professional judgment and integrity.

(c) Aware of the importance of maintaining the respect and confidence of one’s colleagues,
of students, of parents, and of other members of the community, the educator strives to
achieve and sustain the highest degree of ethical conduct.

(2) Florida educators shall comply with the following disciplinary principles. Violation of
any of these principles shall subject the individual to revocation or suspension of the
individual educator’s certificate, or the other penalties as provided by law.

(a) Obligation to the student requires that the individual:

1. Shall make reasonable effort to protect the student from conditions harmful to learning
and/or to the student’s mental and/or physical health and/or safety.

2. Shall not unreasonably restrain a student from independent action in pursuit of learning.

3. Shall not unreasonably deny a student access to diverse points of view.

4. Shall not intentionally suppress or distort subject matter relevant to a student’s academic
program.

5. Shall not intentionally expose a student to unnecessary embarrassment or disparagement.

6. Shall not intentionally violate or deny a student’s legal rights.

7. Shall not harass or discriminate against any student on the basis of race, color, religion,
sex, age, national or ethnic origin, political beliefs, marital status, handicapping condition,
sexual orientation, or social and family background and shall make reasonable effort to
assure that each student is protected from harassment or discrimination.

8. Shall not exploit a relationship with a student for personal gain or advantage.
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9. Shall keep in confidence personally identifiable information obtained in the course of
professional service, unless disclosure serves professional purposes or is required by law.

(b) Obligation to the public requires that the individual:

1. Shall take reasonable precautions to distinguish between personal views and those of any
educational institution or organization with which the individual is affiliated.

2. Shall not intentionally distort or misrepresent facts concerning an educational matter in
direct or indirect public expression.

3. Shall not use institutional privileges for personal gain or advantage.

4. Shall accept no gratuity, gift, or favor that might influence professional judgment.

5. Shall offer no gratuity, gift, or favor to obtain special advantages.

(c) Obligation to the profession of education requires that the individual:

1. Shall maintain honesty in all professional dealings.

2. Shall not on the basis of race, color, religion, sex, age, national or ethnic origin, political
beliefs, marital status, handicapping condition if otherwise qualified, or social and family
background deny to a colleague professional benefits or advantages or participation in any
professional organization.

3. Shall not interfere with a colleague’s exercise of political or civil rights and
responsibilities.

4. Shall not engage in harassment or discriminatory conduct which unreasonably interferes
with an individual’s performance of professional or work responsibilities or with the orderly
processes of education or which creates a hostile, intimidating, abusive, offensive, or
oppressive environment; and, further, shall make reasonable effort to assure that each
individual is protected from such harassment or discrimination.

5. Shall not make malicious or intentionally false statements about a colleague.

6. Shall not use coercive means or promise special treatment to influence professional
judgments of colleagues.

7. Shall not misrepresent one’s own professional qualifications.

8. Shall not submit fraudulent information on any document in connection with professional
activities.

9. Shall not make any fraudulent statement or fail to disclose a material fact in one’s own or
another’s application for a professional position.
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10. Shall not withhold information regarding a position from an applicant or misrepresent
an assignment or conditions of employment.

11. Shall provide upon the request of the certificated individual a written statement of
specific reason for recommendations that lead to the denial of increments, significant
changes in employment, or termination of employment.

12. Shall not assist entry into or continuance in the profession of any person known to be
unqualified in accordance with these Principles of Professional Conduct for the Education
Profession in Florida and other applicable Florida Statutes and State Board of Education
Rules.

13. Shall self-report within forty-eight (48) hours to appropriate authorities (as determined
by district) any arrests/charges involving the abuse of a child or the sale and/or possession
of a controlled substance. Such notice shall not be considered an admission of guilt nor shall
such notice be admissible for any purpose in any proceeding, civil or criminal,
administrative or judicial, investigatory or adjudicatory. In addition, shall self-report any
conviction, finding of guilt, withholding of adjudication, commitment to a pretrial diversion
program, or entering of a plea of guilty or Nolo Contendere for any criminal offense other
than a minor traffic violation within forty-eight (48) hours after the final judgment. When
handling sealed and expunged records disclosed under this rule, school districts shall
comply with the confidentiality provisions of Sections 943.0585(4)(c) and 943.059(4)(c),
F.S.

14. Shall report to appropriate authorities any known allegation of a violation of the Florida
School Code or State Board of Education Rules as defined in Section 1012.795(1), F.S.

15. Shall seek no reprisal against any individual who has reported any allegation of a
violation of the Florida School Code or State Board of Education Rules as defined in
Section 1012.795(1), F.S.

16. Shall comply with the conditions of an order of the Education Practices Commission
imposing probation, imposing a fine, or restricting the authorized scope of practice.

17. Shall, as the supervising administrator, cooperate with the Education Practices
Commission in monitoring the probation of a subordinate.

45



MTSS Definition in Brevard Public Schools 

A Multi-Tiered System of Supports (MTSS) is a term used to describe an evidence-based model 
of schooling that uses data-based problem solving to integrate academic and behavioral 
instruction and intervention.  The integrated instruction and intervention is delivered to students 
in varying intensities (multiple tiers) based on student need.  “Need-driven” decision-making 
seeks to ensure that district resources reach the appropriate students (schools) at the 
appropriate levels to accelerate the performance of ALL students to achieve and/or exceed 
proficiency. 

Core Instruction (Tier 1) is what “ALL” students receive in the form of instruction (academic and 
behavior/social-emotional) and student supports.  Tier 1 focuses on the implementation of the 
district’s Core Curriculum and is aligned with the Language Arts Florida Standards and 
Mathematics Florida Standards.  Tier 1 services (time and focus) are based on the needs of the 
students in a particular school.  Some schools require more time than other schools in particular 
core curriculum areas based on student demographics (readiness, language, economic factors) 
and student performance levels to ensure that ALL students reach and/or exceed state 
proficiency levels. 

Supplemental Instruction (Tier 2) is what “some” students receive in addition to Tier 1 
instruction.  The purpose of Tier 2 instruction and supports is to improve student performance 
under Tier 1 performance expectations (levels and conditions of performance).  Therefore, 
“effective” Tier 2 services occur when at least 70% of students receiving Tier 2 services (in 
addition to Tier 1) meet or exceed grade level/subject area Tier 1 proficiency levels (academic 
and/or behavior) established by the district.  Tier 2 services are more “intense” (more time, a 
narrower focus of instruction/intervention) than Tier 1.  Tier 2 services can be provided by a 
variety of professionals (e.g., general education classroom, separate settings, home).   

Intensive Instruction (Tier 3) is what “few” students receive and is the most intense service level 
a school can provide to a student.  Typically, Tier 3 services are provided to very small groups or 
individual students.  The purpose of Tier 3 services is to help students overcome significant 
barriers of learning academic and/or behavior skills required for school success.  Tier 3 services 
require more time and a narrower focus of instruction/intervention than Tier 2 services.  Tier 3 
services require effective levels of collaboration and coordination among the staff (general and 
specialized) providing services to the student.  The expected outcome of Tier 3 services, 
combined with Tiers 1 and Tier 2, is that the student(s) will achieve Tier 1 proficiency levels 
(academic and/or behavior) established by the district. 
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MTSS Framework in Brevard Public Schools 

PS/RTI Project. Guiding Tools for Instructional Problem Solving, Revised (GTIPS-R), 2015. 
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MTSS Common Language in Brevard Public Schools
Many existing terms and initiatives share the common elements of data-based problem solving 
to inform instruction and intervention (e.g., Positive Behavior Support (PBS), Problem 
Solving/Response to Intervention (RtI), Continuous Improvement Model (CIM), Lesson Study, and 
Differentiated Accountability).  Although several initiatives share this core characteristic of data-
based problem solving, the differences in the use of terms (i.e., the labels used to describe them), 
who has responsibility for implementing data-based problem solving (e.g., general education, 
special education, student services), and the language used to describe the initiatives have often 
resulted in high levels of variability in the implementation of the model at state, district, and 
school levels.  These differences serve to potentially limit the impact of this model on both the 
integrity of implementation and on student growth. 

Accommodations 
Accommodations are adjustments that can be made to the way students access information and 
demonstrate performance that do not require changes in the curriculum.  Types of 
accommodations include presentation, response, scheduling, and setting.  Accommodations are 
not the same as the instructional interventions for academics or behavior, though they may be 
included in instructional plans for implementing interventions and the assessments used to 
monitor progress (contrast with "modifications" in ESE terms). 

Aim Line  
The aim line, which is sometimes referred to as the goal line, represents the target rate of student 
progress over time. The aim line is constructed by connecting the data point representing the 
student’s initial performance level and the data point corresponding to the student’s year-end 
goal. The aim line should be compared to the trend line to help inform responsiveness to 
intervention and to tailor a student’s instructional program. 

Behavior Intervention Plan 
A behavior plan is based on a Functional Behavior Assessment (FBA).  It is developed and 
implemented by a collaborative team, which includes the student and parent.  The plan includes 
positive behavior support (PBS), identified skills for school success, and specific strategies for 
behavioral instruction. 

Benchmark 
A benchmark is an important student outcome or goal for a grade within a particular domain 
(e.g., reading), that a student should be achieving during the course of a school year (e.g., fall, 
winter, spring).  
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Cognitive Complexity 
Cognitive complexity is a variable that indicates how complex or simple a mental task is. A person 
who is measured high on cognitive complexity tends to perceive nuances and subtle differences 
which a person with a lower measure (indicating a less complex cognitive structure for the task 
or activity) does not.  In Florida’s standardized assessments, the cognitive complexity required to 
perform an assessment item is a factor in developing the questions. 

Collaboration 
Collaboration is a process with recurring interactions over time where colleagues engage in 
defining problems, clarifying thinking, and developing solutions.  Collaboration involves more 
engagement than just meeting or communicating points of view.  Teaching and leadership are 
complex functions and collaboration plays a meaningful role in being successful in either role.  
Individual work on self-improvement, while essential, is not sufficient for achieving mastery level 
proficiency and a deep understanding of the profession.  Recurring collaboration experiences are 
also needed.  Collaboration is an essential element in deliberate practice - the career-long 
process of developing professional mastery.   

Collaboration and Mutual Accountability (CMA) 
CMA is when colleagues are seeking input on specific instructional strategies and practices with 
a focus on the lowest 25%.  Teams meet in a positive manner promoting student learning, school-
wide success and common assessments.  Information from common assessments are used for 
intervention and instructional strategies.  The team supports a professional culture marked by 
trust, shared purpose, innovative spirit, continual learning, and dedication to the mission of 
teaching and learning, keeping student success as the focus.   

Consensus 
Consensus is the result of a process where stakeholders involved in a change effort agree to 
operate in alignment with an established implementation plan or decision, regardless of personal 
opinion. The implementation plan or decision is typically developed with use of a common 
language of terms, a common knowledge of core concepts, and a common understanding of the 
rationale for the initiative.  

Core/Universal Instruction (Tier 1) 
General academic and behavior/social-emotional instruction and supports, based on Universal 
Design for Learning principles, designed and differentiated for all students in all settings.  

Criterion-Referenced Test  
Criterion-Referenced Tests are designed to measure student performance against a fixed set of 
learning standards.   

Curriculum-Based Measurements 
CBMs are direct skill assessment tools that are aligned with the curriculum, sensitive to 
instruction, repeatable, and criterion referenced. These are used for a variety of measurement 
purposes. 
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Data 
Data (plural of “datum”) are typically the results of measurements or objective observation and 
can be the basis of graphs, images, or observations about the state of conditions or situations.  
Data may be representation of a fact, figure, and/or idea.  Data are numbers, words, images, etc. 

Data Team Meetings  
Data teams adhere to the Problem Solving Model, examine patterns and trends, and establish 
specific timelines, roles and responsibilities to facilitate analysis that results in actions toward 
positive student achievement.  Data team meetings occur regularly at all levels; Core Instruction 
(Tier 1), Supplemental Instruction (Tier 2), and Intensive Instruction (Tier 3).  The team supports 
a professional culture marked by trust, shared purpose, innovative spirit, continual learning, and 
dedication to the mission of teaching and learning, keeping student success as the focus.   

Decision Rules  
Decision rules, in general, are “if-then” statements that are developed and used to ensure 
efficiency and consistency of decision making based on possible combinations of (a) student 
performance data, and (b) fidelity measures.  When determining the effectiveness of 
instructional or intervention services, there are generally 6 possible “effectiveness outcomes”:  

1. High positive student progress + high fidelity;

2. High positive student progress + low fidelity;

3. Questionable/moderate student progress + high fidelity;

4. Low/insufficient student progress + high fidelity;

5. Questionable/moderate student progress + low fidelity; and

6. Low/insufficient student progress + low fidelity

The first two possible outcomes should be documented and shared with stakeholders about what 
worked, for which students, and using what resources so that other schools or districts facing 
similar student concerns can benefit from the successes learned.  The third and fourth possible 
outcomes warrant a focus on the fidelity of using the problem-solving process to ensure the 
intervention is matched to students’ needs and/or if increasing the “dosage” of the intervention 
is needed.  The fifth and sixth possible outcomes prevent a determination of effectiveness, as 
insufficient fidelity cannot allow for identifying why the intervention failed to produce desired 
results.  Therefore, the intervention will need to be re-implemented and/or monitored for 
increased fidelity before effectiveness of the intervention can be determined.  Schools and 
districts are encouraged to catalogue “what works” and use this collection of known effective 
practices over time (i.e., evidence-based interventions) to help increase awareness, knowledge, 
and skills to implement those strategies (also known as, “standard treatment practices”) for use 
in other schools faced with similar student concerns.   
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Diagnostic Measures 
Diagnostic measures are formal or informal assessment tools that measure skill strengths and 
weaknesses, identify skills in need of improvement, and assist in determining why the problem 
is occurring. 

Differentiated Instruction 
DI is the process of ensuring that what a student is taught, how he/she is taught it, and how the 
student demonstrates what he/she has learned is matched to specific student needs. Instruction 
can be differentiated through product, process, and/or content.  Differentiation goes beyond a 
traditional centers rotation approach and provides recurring regrouping (flexible grouping) of 
students based on academic needs and issues.   

Direct Instruction 
Direct instruction is a general term for the explicit teaching of a skill-set using lectures or teacher 
led demonstrations of the material, rather than exploratory models such as inquiry-based 
learning.  Direct instruction is a teacher-dominated process where students tend to be passive 
rather than active learners.  This method is often contrasted with active learning.  Generally, 
direct instruction needs to be balanced with active learning experiences.  Direct instruction 
introduces material followed by active learning to engage students in understanding the 
material. 

Documentation 
Documentation is material that provides official information, evidence or that serves as a record.  
Brevard’s MTSS documentation should be contained in a Pink Folder and transferred as an 
external piece of the cumulative folder as the student transfers to another school.   

Engagement 
Engagement is evidenced by reflection (dialogue with self about a topic or problem expressed in 
notes or “in your own words” expressions) and dialogue with others (e.g. other students, 
instructors); the stimuli for the talk and writing are observations and experiences that pose 
problems that need to be resolved.  Student engagement can be defined as a level of personal 
investment in an instructional activity.  It can be measured in the areas of behavioral 
engagement, emotional engagement, and cognitive engagement.  Engagement can be increased 
through the use of practices that increase intrinsic motivation on the part of the student.   

Essential Question 
Essential questions are those that focus the learner’s attention on priority aspects of a standard 
or learning goal. An essential question makes clear to the learner what he or she should know 
and be able to do at the end of the lesson and/or unit of study. 

51



Evaluation  
An evaluation is a judgment on proficiency of an individual’s performance at a point in time on 
elements that have a significant impact on the outcomes of that person’s work. Evaluation is 
associated with assigning a proficiency status and connects an individual to rewards or 
consequences regarding status.  

Evidence-Based Instruction/Interventions 
Instruction/interventions for which evidence of effectiveness in increasing student learning 
exists. 

Exceptional Student Education (ESE) 
ESE is the name used in Florida to describe special education services and programs for 
students with a disability or services for students who are gifted. 

Expressive Language  
Expressive language is the ability to put thoughts into words and sentences, in a way that makes 
sense and is grammatically accurate.  

Facilitator  
A facilitator in Florida’s continuous process model is one who works with groups seeking 
improved proficiency or understanding using techniques for keeping the group task-focused, 
encouraging reflection and creative thinking, building consensus, and keeping all group members 
involved.  

Feedback 
Feedback is information provided about a prior action that serves to change/modify behavior to 
improve future actions or depth of understanding. Feedback needs to be timely and specific to 
be useful for learning purposes. Positive feedback (about what was done well) needs to be 
specific and make clear what is being praised. Constructive criticism (feedback on what needs 
change) must identify what needs correction and include guidance on how to improve. 
Continuous improvement (quality) systems require feedback capacities to enable progress and 
recurring levels of improvement. In school settings, feedback systems are needed by students, 
teachers, and administrators. Students and teachers need feedback on how students are 
progressing toward learning goals. Tracking student progress toward learning goals is an 
important form of feedback. Teachers need feedback on the proficiency of their practice so they 
can improve.  

Fidelity 
In the context of implementing educational standards, initiatives, programs, and processes, the 
term fidelity denotes how closely the implementing procedures conform to what they were 
supposed to have been and how appropriately aligned the implementation is to the intended 
purpose(s). There are three basic types of “fidelity” for districts and schools to consider 
monitoring: 
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1. Fidelity of implementing critical components of a multi-tiered system of supports (MTSS).
2. Fidelity of using the problem-solving process across all three tiers.
3. Fidelity of implementing evidence-based interventions matched to specific need(s).

Fidelity of Instruction/Intervention  
The fidelity of instruction encompasses many strategies that can be used to increase the 
probability that appropriate levels of fidelity occur when designing and implementing 
interventions for students. There are some common strategies worth noting in accordance with 
the three types of fidelity identified above: 

 State and district leaders should provide sufficient professional development, align and 
integrate multiple initiatives, and streamline processes associated with supporting 
schools’ and classrooms’ problem-solving efforts and delivery of student instructional 
services.  

 Ensure maximum effectiveness of Tier 1 (e.g., use of evidence-based instructional 
practices that all students receive) so that adequate and sometimes comparatively 
minimal resources and supports are available to students who require supplemental or 
intensive services.  

 Involve all stakeholders at the beginning and throughout the problem-solving process; 
especially the “interventionists” who will be responsible for using the intervention 
directly with students and the appropriate “content experts” and support personnel who 
have sufficient foundational mastery in applying their content expertise to design- 
matched instructional supports.   

 Consistently use a structured comprehensive intervention planning process that provides 
sufficient scaffolding for staff that is matched to their current knowledge and skills to 
engage in problem solving. A structured planning process involves at a minimum: (a) 
identification of validated hypotheses the team will use to develop an 
instructional/intervention plan; (b) specific details about who (by name) will do what, how 
often, when, and using what resources and materials; (c) who (by name) will provide what 
specific support to whom (by name), at what times, and for how long; (d) how student 
progress will be monitored, how often, and when coordinated with analysis of other data; 
(e) how fidelity of implementing the plan will be documented/measured; and (f) some
basic decision rules (e.g., if-then statements) for use based on future progress monitoring
and fidelity data that yield any of the six basic effectiveness outcomes.

Formative Assessments 
Formative assessments are ongoing assessments embedded within effective teaching to guide 
instructional decisions. 
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Functional Behavior Assessment (FBA) 
An FBA is a systematic process for gathering information in order to determine the relationships 
between a person’s problem behavior and aspects of their environment.  Through FBA, it is 
possible to identify specific events that predict and maintain behavior and design a support plan 
that effectively addresses those variables. FBA methods can, and should, vary across 
circumstances, but typically include record reviews, interviews, and direct observations. 

Gaps 
Gaps are defined when students exhibit differences in their understanding of the content 
standards in comparison to the subgroups and the benchmarks. Effective educators are alert to 
what prior knowledge is needed for current tasks and take actions to address gaps, as they 
become known. 

Goal Line  
The goal line, also known as the aim line, represents the expected rate of student progress over 
time. A goal line is constructed by connecting the data point representing the student’s initial 
performance level and the data point corresponding to the student’s year-end goal. The goal line 
should be compared to the trend line to help inform responsiveness to intervention and to tailor 
a student’s instructional program. 

Higher Order Questions 
Higher order questions posed by teachers and students are those that engage students in higher 
order thinking skills. Such questions require much more "brain power" and often a more 
extensive and elaborate answer than typical recall or description questions. Questions that 
require analysis, applying information, making value judgments, or predictions are examples of 
higher order questions.  

Individual Educational Plan (IEP) 
An IEP is a written plan to identify the annual goals and objectives and special education and 
related services designed to meet the individual needs of a student with a disability. The IEP is 
developed by teachers, parents, the student, and others, as appropriate, and is reviewed 
annually. 

Individual Problem Solving Team (IPST) 
The IPST is a multidisciplinary, instruction-driven team that assists students, families, and 
teachers in seeking positive solutions for all students.  Through examination of prior intervention 
data and all relevant cumulative history, they problem-solve at the most intense level.  The 
primary goal of the IPST is to support teachers and parents by generating effective academic and 
behavioral strategies for individual targeted students.   

Infrastructure 
The infrastructure of a school is the physical, procedural, and organizational structures.  A part 
of the infrastructure is the resources, which are necessary to establish, support, and sustain 
implementation of problem solving and response to instruction/intervention. 
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Instructional Decisions 
Instructional decisions are choices made regarding what to teach and how to teach it, typically 
informed through engagement in the problem-solving process and focused on student 
improvement. 

Instructional Strategy 
Strategies are actions crafted to lead to a defined and desired outcome. An instructional strategy 
is a specific instructional action that has definable elements of proficiency and an instructional 
purpose for which it is appropriate. Strategies are the building blocks of practice. Rigor in 
instruction can be provided through the design of the instructional strategy (see rigor). 

Intensity of Instruction/Intervention 
Intensity consists of three variables: time, focus, and group size. An increase in intensity would 
be reflected by an increase in the amount of time a student(s) would be exposed to instruction/ 
intervention and/or a narrowing of the focus of instruction/intervention and/or a reduction in 
group size. 

Intensive Instruction/Intervention (Tier 3) 
The most intense (increased time, narrowed focus, reduced group size) instruction and 
intervention based upon individual student need provided in addition to and aligned with core 
and supplemental academic and behavior/social emotional, curriculum, instruction, and 
supports.  

Interventions 
Interventions are curricular, instructional, and/or other adjustments made to address core 
instructional issues. Interventions may also be provided to students in small groups or 
individually, in addition to and aligned with core instruction in order to target a specific skill or 
concept. 

Interventionist 
An interventionist is the person identified as responsible for delivering instruction/intervention 
in accordance with the team’s implementation plan. 

Learning Environment 
The learning environment contains variables that either promote or inhibit learning, including 
the physical classroom arrangement, rules, management plans, routines, expectations, 
peer/family influence, task demands, etc. 

Level of Performance 
A level of performance is the single measurement at a point in time revealing the student’s 
performance relevant to a standard expectation. Examples: 72 words correct per minute, 75 
percent compliance to directions, percentile score of 5, and standard score of 95. 
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Modifications  
Modifications refer to significant changes in curriculum expectations based on student learning 
limitations and usually involve the use of “access points” rather than the usual academic 
standards.  

Multi-Tiered System of Supports (MTSS) 
MTSS is a term used to describe an evidence-based model of schooling that uses data-based 
problem solving to integrate academic and behavioral instruction and intervention.  The 
integrated instruction and intervention is delivered to students in varying intensities (multiple 
tiers) based on student need.  “Need-driven” decision making seeks to ensure that district 
resources reach the appropriate students at the appropriate levels to accelerate the performance 
of ALL students to achieve and/or exceed proficiency. 

Norm-Referenced Test  
Norm-referenced tests report whether test takers performed better or worse than a hypothetical 
average student, which is determined by comparing scores against the performance results of 
statistically selected group of test takers, typically of the same age or grade level, who have 
already taken the exam.   

Ongoing Progress Monitoring (OPM) 
Ongoing assessment conducted for the purposes of guiding instruction, monitoring student 
progress, and evaluating instruction/intervention effectiveness.   

Poor Response to Instruction/Intervention 
Poor Response is when a student’s rate of progress data reveal that the gap continues to widen 
with no change in rate after the instruction/intervention is implemented. 

Positive Behavior Support (PBS) 
PBS is the application of behavior analysis to achieve socially important behavior change. PBS 
was developed initially as an alternative to aversive interventions that were used with students 
with severe disabilities who engaged in extreme forms of self-injury and aggression. More 
recently, the technology has been applied successfully with a wide range of students, in a wide 
range of contexts and extended from an intervention approach for individual students to an 
intervention approach for entire schools. Positive behavior support is not a new intervention 
package, nor a new theory of behavior. Instead, it is an application of a behaviorally-based 
systems approach to enhance the capacity of schools, families, and communities to design 
effective environments that improve the fit or link between research-validated practices and the 
environments in which teaching and learning occurs. Attention is focused on creating and 
sustaining school environments by making problem behavior less effective, efficient, and 
relevant and desired behavior more functional.  
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Positive Response to Instruction/Intervention 
A positive response to instruction is when a student’s rate of progress data reveals that the gap 
between expected performance and observed performance is closing. Ideally, the point at which 
the target student will “come in range” of grade-level expectations (even if it is long range) can 
be extrapolated. 

Problem Solving Model 
The problem-solving model is the recursive, self-correcting, systematic process of finding 
solutions by accurately identifying problems, analyzing relevant data to understand why the 
problem is occurring, designing and implementing probable solutions, and measuring the 
effectiveness of the solutions that were implemented. 

Problem Solving Team 
A PST is any team that systematically engages in the process of accurately identifying problems, 
analyzing relevant data to understand why the problem is occurring, designing and implementing 
probable solutions, and measuring the effectiveness of the solutions that were implemented. 

Professional Learning Communities (PLC) 
A PLC is a group of educators that meet regularly, share expertise, and work collaboratively to 
improve teaching skills and the academic performance of students.  The goal of the PLC is to 
improve the school culture and individual professional growth.  The team supports a professional 
culture marked by trust, shared purpose, innovative spirit, continual learning, and dedication to 
the mission of teaching and learning, keeping student success as the focus.   

Progress-Monitoring Measures 
Progress-monitoring measures are ongoing assessments conducted for the purposes of guiding 
instruction, monitoring student progress, and evaluating instruction/intervention effectiveness. 

Progress-Monitoring Plan (PMP) 
A PMP is a written plan for individual students or groups of students that reflect the interventions 
provided and the students’ response to those interventions with student-centered data resulting 
in ongoing progress monitoring measures at a frequency appropriate to the level of intervention. 
(Brevard’s PMP documentation begins in Tier 1/Core and follows through with documentation of 
Tier 2 and Tier 3 using IPST Forms.) 

Questionable Response to Instruction/Intervention 
A questionable response is when a student’s rate of progress data reveal that the rate at which 
the gap is widening is decreasing considerably, but is still widening, or when a gap stops widening 
but closure does not occur. 

Rate of Progress 
Rate of progress is typically the amount of growth (e.g., words correct per minute, level of 
compliance, etc.) over a specified time period (week, month, etc.) demonstrated by a student or 
group of students. 
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Receptive Language  
Receptive language is the ability to understand or comprehend language heard or read.  

Rigor 
Rigor is a goal rather than a level of difficulty. Rigor is the goal of helping students develop the 
capacity to understand content that is complex, ambiguous, provocative, and/or personally or 
emotionally challenging. Rigor is embedded in an instructional strategy when instruction and 
learning outcomes expected of students require them to think in complex ways (e.g., to analyze, 
compare, create, and evaluate). Rigor is not about severity or hardship. All students need both 
rigorous content and direct instruction in the skills needed to manage that content. Instructional 
strategies that are designed to provide rigor are the most useful for student success (see 
instructional strategies). There are different ways in which content can become rigorous, such as 
attention to interacting or overlapping ideas, dealing with dilemmas, identifying problems, 
conducting inquiry, evaluating alternatives, interpreting, and identifying patterns.  

RIOT/ICEL Table (IPST Form 6 Academic)  
The RIOT/ICEL matrix is a guide for problem analysis, in which information is gathered in the 
domains of instruction, curriculum, environment, and learner (ICEL) through the use of reviews, 
interviews, observations, and tests (RIOT) in order to evaluate underlying causes of a problem 
and to validate hypotheses.  Time spent in problem analysis increases the likelihood that the 
resulting intervention will be successful.  The RIOT/ICEL matrix is not itself a data collection 
instrument. Instead, it is an organizing framework, or heuristic, that increases schools’ confidence 
both in the quality of the data that they collect and the findings that emerge from the data.  

School Based Leadership Team 
A school-level team responsible for developing a school implementation plan. The school-based 
team becomes “trainers” and “coaches” for the school staff and will be responsible for school- 
wide implementation. 

Scientific, Research-Based Instruction/Interventions 
Those instructions/interventions that involve the application of rigorous systematic and objective 
procedures to obtain reliable and valid knowledge relevant to educational activities and 
programs. Those instructions/interventions that involve research that employs systematic 
methods that draw on observation or experiment and rigorous data analysis that are adequate 
to test the stated hypothesis and justify the general conclusions drawn. 

Screening Measures 
Screening measures are tools designed to collect data for the purpose of evaluating the 
effectiveness of core instruction for all students and identifying students who may need more 
intensive interventions and support. 
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Standards  
Standards, while having many uses in general language, is used in the common language of 
instruction to focus on levels of understanding or proficiency in specific subjects or areas of 
practice. Standards are something set up and established by authority as a rule for measures of 
quality and are within the scope of responsibility of the individuals to whom the standards are to 
apply. 

• Florida’s academic standards (e.g., MAFS, LAFS) provide a consistent, clear
understanding of what students are expected to learn, so teachers and parents know
what they need to do to help them. Standards are designed to be relevant to the real
world, reflecting the knowledge and skills that our young people need for success in both
college and career.

• Standards of professional practice identify the expectations for performance and
understanding on which educators and districts will be evaluated and which focus the
goals and processes of professional development (e.g.; Florida Educator Accomplished
Practices; Florida’s Leadership Standards, Florida’s Professional Development System
Evaluation Protocol).

Standards-Based Instruction 
Standards-based instruction is a process for planning, delivering, monitoring and improving 
academic programs in which clearly defined academic content standards provide the basis for 
content in instruction and assessment. Standards help ensure students learn what is important. 
Student learning is the focus. In Florida, setting standards for academic proficiency is a state level 
task. Districts develop local curriculum to provide students access to the state approved 
standards in appropriate contexts. School site educators engage students in meeting the 
standards through standards-based instruction. 

Summative Assessments 
Summative assessments are typically administered near the end of the school year or academic 
term to give an overall perspective of the effectiveness of the instructional program. They 
typically are cumulative in that they cover content from previous interim assessments and the 
term or year. 

Supplemental Instruction/Intervention (Tier 2) 
Supplemental instruction is what “some” students receive in addition to core instruction.  
Students who need supplemental instruction are identified by using multiple sources of data. 
The purpose of supplemental instruction is to improve student performance that transfers to 
Core (Tier 1) grade level expectations resulting in closing the achievement gap. 

Supplemental Supports 
Supplemental supports are provided to the student by someone other than the general 
education teacher. (i.e., ESOL, Occupational Therapy, Title I, Speech & Language, tutoring, etc.) 
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Supports 
Supports are behavioral or academic assistance provided to any student or group of students to 
enable their learning. 

Systems Change  
A process of building consensus, developing infrastructure, and implementing a different way of 
thinking and operating within an organization. 

Tracking Student Progress 
Tracking student progress is an instructional strategy designed to inform teacher and student on 
student progress toward mastery of learning goals. The process informs the teacher and student 
what has been accomplished, at what level of proficiency, and what still needs to be learned. It 
involves both teacher and student being engaged in the tracking process and typically focuses on 
the learning goals and associated rubrics that are the basis for lessons and units of instruction. 
The linkage of learning goals and tracking progress on their mastery is revealed by research to 
have a high probability of improving student learning. 

Trend Line 
A trend line is a line on a graph that presents the line of best fit drawn through a series of data 
points. The trend line can be compared against the aim line to help inform responsiveness to 
intervention and to tailor a student’s instructional program. 

Universal Design for Learning (UDL) 
Universal Design for Learning (UDL) is a framework for designing curricula that enable all 
individuals to gain knowledge, skills, and enthusiasm for learning. UDL provides rich supports for 
learning and reduces barriers to the curriculum while maintaining high achievement standards 
for all. This framework includes multiple means of representation, multiple means of expression, 
and multiple means of engagement. 

Universal Screening Measures  
Universal screening measures are a quick check of all students’ current levels of performance in 
a content or skill area. This could be administered multiple times per year. 
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Florida’s Common Language of Instruction 

DOE Form No. EQEVAL-2012-4 

Florida is in the midst of a historically significant paradigm shift in how public education works. 
A statewide systemic change process is underway that restructures our traditional way of 
thinking and working. One of the essential elements for this process is significant improvement 
in the quality of communication and collaboration among those engaged in collegial planning, 
problem-solving, consensus building, implementing and on-going, embedded professional 
development. 

A "common language" is a tool of master practitioners in any profession that is used to facilitate 
effective communications about the essential concepts and practices of the profession. 
Consensus within a group of practitioners on the specific meaning of terms and expressions is 
used to provide feedback for improvement of proficiency on important job functions and in 
deepening understanding of the priority practices, standards, and goals of the profession. 

The Common Language Project is a process for Florida’s educators to refine our conversations 
in ways that increase the clarity of our exchanges and deepen our common understanding of 
the work in progress. A web-based repository of additional information on the common 
language is provided at www.floridaschoolleaders.org. 

Terms are listed in alpha order. 

1. Academic Language
Proficiency

Academic Language Proficiency refers to the level of (English) language ability 
that students need to successfully understand, participate in, and perform on 
grade-level academic tasks. 

2. Access Points Access Points are embedded in the Sunshine State Standards and reflect the 
core intent of the standards with reduced levels of complexity. They enable 
students with significant cognitive disabilities to access the general education 
curriculum. There are three levels of complexity: participatory (Pa), supported 
(Su), and independent (In), with the participatory level being the least 
complex. The Florida Alternate Assessment measures student achievement on 
the access points in Reading, Writing, Mathematics, and Science.  

3. Accessible Instructional
Materials (AIM)

Accessible instructional materials are instructional materials and print 
instructional materials that have been formatted or adapted to meet the 
individual needs of students with disabilities. Examples include restructured 
print, Braille, large print, digital text (or e-text), audio, graphic-enhanced text, 
images, and manipulatives. The specific types of adaptations to instructional 
materials should be based on the student’s IEP statement of how the 
student’s disability affects involvement and progress in the general education 
curriculum (34 CFR §§300 and 301, Summary of Changes, pp. 46618 and 
46625). 

4. Accommodation (for
ELL)

Accommodation generally refers to adaptations to language (spoken or 
written) to make it more understandable to English language learners. In 
assessment, accommodations are modifications to the presentation, response 
method, setting, or timing/scheduling of the assessment. 

5. Accommodations Accommodations are adjustments that can be made to the way students 
access information and demonstrate performance that do not require 
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changes in the curriculum. Types of accommodations include presentation, 
response, scheduling, and setting. Accommodations are not the same as 
instructional interventions for academics or behavior, though they may be 
included in instructional plans for implementing interventions and the 
assessments used to monitor progress (contrast with “modifications” in ESE 
terms). 

6. Active Learning Active learning is an umbrella term that refers to several models of instruction 
that focus the responsibility of learning on learners. Students interact with the 
learning goals for the purpose of generating knowledge and meaning (from an 
interaction between their experiences and their ideas). Such strategies 
require more than passive listening from students. Research suggests that 
these strategies greatly increase students' retention of both knowledge and 
skills. 

7. Adequate Yearly
Progress (AYP)

Adequate yearly progress (AYP) is the component of the No Child Left Behind 
Act for determining whether or not all high school students achieve the same 
high standards of academic achievement in reading or language arts and 
mathematics by 2013-2014. AYP requires statistically valid and reliable ways 
to determine the continuous and substantial academic improvement of all 
students from a starting point in 2001-2002 to the proficiency level by 2013-
2014. Moreover, AYP includes efforts to narrow the achievement gaps of 
students who are economically disadvantaged, students from major race and 
ethnic groups, students with disabilities, and students with limited English 
proficiency. For high schools, AYP must include graduation rates and at least 
one additional academic indicator such as local assessments, attendance 
rates, or college preparatory courses. 

8. Adjust To adjust, in a classroom or school setting means paying attention to the 
appropriateness of student responses, reactions, and/or engagement in 
lesson activities, deciding if changes (“corrections’) are needed to accomplish 
the lesson goals, and making those adjustments “on the spot” (meaning the 
possibility of an adjustment was anticipated and planned for) or by revision to 
future lessons. 

9. Alternate Assessment
Test

The Florida Alternate Assessment measures student academic performance 
on the Sunshine State Standards Access Points at three levels of complexity, 
participatory, supported, and independent. (See definition of access points.) 

10. Annual Measurable
Achievement Objectives
(AMAO)

Title III of NCLB requires each state to determine Annual Measurable 
Achievement Objectives (AMAOs). AMAOs indicate how much English 
language proficiency (reading, writing, speaking, listening, and 
comprehension) children served with Title III funds are expected to gain each 
year. [See also AYP, for similar content area requirements.] 
The AMAO requirements include reporting on these three things:  
1. Annual increases in the number or percentage of ELL children making
progress in learning English.
2. Annual increases in the number or percentage of ELL children attaining
English proficiency.
3. Annual increases in the number or percentage of ELL children making AYP.

11. Art and Science of
Teaching

Over time, extensive research on effective teaching has assembled a core of 
understanding on what works (see high probability strategies and Mind-Brain-
Education) so there is a science of teaching that should inform the knowledge 
basis and skill sets of effective educators. The art of teaching is the teacher’s 
adaptation of the science to fit the needs of the learners. The true artist looks 
at the science and applies it in his or her context to produce results. 30-40 
years of research on teaching has moved the profession from being essentially 
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a craft where one’s feel for the task and wisdom of experience defined the 
master teacher, to a profession where there is a science of teaching and 
artistic expression of that science in the classroom defines the master teacher. 
Emerging understandings from neuroscience deepens connections between 
education and other branches of science. 

12. Artifact An artifact is a work done by students or teachers. Student artifacts may 
include but are not limited to work samples, portfolios, projects, and creative 
works. Teacher artifacts may include but are not limited to lesson or unit 
plans, manipulatives, models, data analyses, or student learning aids. 

13. Assessment Assessment refers to a collection of processes to estimate a “current reality.” 
Formative, interim, and summative assessments provide multiple sources of 
student data to guide decisions about adjusting instruction and/or providing 
interventions. Standardized assessments provide a basis for assessing status 
relative to norms or criteria. 

14. Assistive Technology Assistive technology is any item, piece of equipment, or product system, 
whether acquired commercially off the shelf, modified, or customized, that is 
used to increase, maintain, or improve the functional capabilities of a child 
with a disability. The term does not include a medical device that is surgically 
implanted, or the replacement of such device. “Assistance to States for the 
Education of Children With Disabilities and Preschool Grants for Children With 
Disabilities; Final Rule” 34 CFR Parts 300 and 301, (14 August 2006), pp. 
46756, section 300.5.  
The analysis of the impact of a student’s disability upon the student’s 
involvement and progress in the general curriculum, and consideration of how 
assistive technology may lessen any negative impact, is a responsibility of the 
individualized education program (IEP) team. 

15. Assistive Technology
Services

Assistive technology services are any service that directly assists a child with a 
disability in the selection, acquisition, or use of an assistive technology device. 
“Assistance to States for the Education of Children With Disabilities and 
Preschool Grants for Children With Disabilities; Final Rule” 34 CFR Parts 300 
and 301, (14 August 2006), pp. 46756, section 300.6. 

16. Behaviors Behaviors are observable actions. Practices, descriptors, indicators, strategies, 
and behaviors are related terms often used interchangeably. Within the 
common language of instruction a hierarchy of meaning is assigned to 
facilitate communications: 

• A practice is a collection of related knowledge and competencies
that have an instructional purpose.

• A descriptor is a summary of elements associated with a practice
(see FEAPs descriptors of practice).

• An indicator is a term used in evaluation and feedback processes to
identify specific strategies and/or behaviors that have a causal
connection to student learning or are job requirements.

• A strategy is a specific instructional behavior that has definable
elements of proficiency and an instructional purpose for which it is
appropriate.

• Behaviors are the actions that teachers or students engage in to
properly implement a strategy.

17. Bilingual Education An educational program in which two languages are used to provide language, 
literacy, and content instruction. Bilingual Education programs vary in length, 
in the amount each language is used, and in outcome goals for students.  

18. Causal Instructional
Strategies

Key strategies revealed by research to have the highest probability of 
impacting student learning when used appropriately and in appropriate 
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instructional contexts. These are the controllable actions in a school that 
impact student learning.  

19. Causal Model of Teacher
Evaluation

Describes the link between classroom practices and behaviors that have a 
direct impact on student learning and assigns greater importance in 
evaluation ratings to factors having the most direct link to student learning 
(based on contemporary research.)  

20. Climate The terms school climate and school culture describe the environment that 
affects the behavior of teachers and students. School climate characterizes 
the organization at the school building and classroom level. It refers to the 
“feel” of a school and can vary from school to school within the same district. 
Climate can help or hinder learning. School culture is the shared beliefs and 
attitudes that characterize the district-wide organization, establishes 
boundaries for its constituent units, and gives an organization its identity and 
standard for expected behaviors.  

21. Code of Ethics A Florida State Board of Education Rule (6B-1.006) that defines the ethical 
obligations of Florida educators. 

22. Cognitive Complexity Cognitive complexity is a variable that indicates how complex or simple a 
mental task is. A person who is measured high on cognitive complexity tends 
to perceive nuances and subtle differences which a person with a lower 
measure, indicating a less complex cognitive structure for the task or activity, 
does not. In assessment, the cognitive complexity required to perform an 
assessment item.  

23. Collaboration Collaboration is a process with recurring interactions over time where 
colleagues engage in defining problems, clarifying thinking, and developing 
solutions. Collaboration involves more engagement than just meeting or 
communicating points of view. Teaching and leadership are complex functions 
and collaboration plays a meaningful role in being successful in either role. 
Individual work on self-improvement, while essential, is not sufficient for 
achieving mastery level proficiency and a deep understanding of the 
profession. Recurring collaboration experiences are also needed. 
Collaboration is an essential element in deliberate practice – the career long 
process of developing professional mastery.  

24. Collegial A collegial process, while building on congenial relationships, is focused on 
clear identification of growth issues and constructive feedback that supports 
improvements in understanding and proficiency. Congenial groups develop 
habits of courtesy and support, but the process is not collegial until trust 
relationships exist that enables a focus on weaknesses and constructive 
criticism. Involvement in collegial learning teams is one of the habits of 
deliberate practice. 

25. Common Core State
Standards Initiative

The Common Core State Standards for English language arts and 
mathematics, adopted by 42 states to date, provide a consistent, clear 
understanding of what students are expected to learn, so teachers and 
parents know what they need to do to help them. The standards are designed 
to be robust and relevant to the real world, reflecting the knowledge and skills 
that our young people need for success in college and careers. The standards 
prepare students to compete successfully in the global economy. In Florida 
the common core standards in mathematics and language arts are 
incorporated into the Next Generation Sunshine State Standards. 

26. Common Language A “common language” is a tool of master practitioners in any profession used 
to facilitate effective communications about the essential concepts and 
practices of the profession. Consensus within a group of practitioners on the 
specific meaning of terms and expressions is used to provide feedback for 
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improvement of proficiency on important job functions and in deepening 
understanding of the priority practices, standards, and goals of the profession. 

27. Common Language of
Instruction

The core collection of terms and expressions used in collegial professional 
development to deepen understanding of the complexity of teaching, 
promote clarity in professional communications, and enhance the quality of 
feedback on improvement of instructional proficiency in delivery of a 
standards-based curriculum. 

28. Common Research
Theme

A common research theme is used in lesson study to focus problem 
identification and analysis. Themes are based on student performance data 
and the teacher evaluation model adopted by the district. The theme can 
focus on school wide issues or on issues targeted just by the lesson study 
team. 

29. Communication Skills Communication skills (written, oral, and technology) are needed 
competencies for the effective educator. Within each mode of 
communication, a core of basic practices apply: 

• Courteousness: respectful choices of words and tone
• Precision: Focus on key point(s) without extraneous or off-topic

digressions
• Language: Work-place communication should be crisp and clear so

that everyone understands what you're saying. Slang terms bring in
the eventuality of misunderstanding and also look unprofessional.

• Clarity: Thoughtful choices of words and non-verbal communications
are a key part of clarity of communication goals with rubrics, but
periodic understanding checks (feedback from the other parties) are
needed to be sure clarity of communication is occurring.

• Listen to Others: Effective communication is not a one-way thing. Be
a good listener and not just a good talker.

• Posture and Body Language: The body has a language of its own too,
and at the workplace, the body ought to be courteous and respectful
in the messages conveyed.

30. Community of Practice
(CoP)

A community of practice (CoP) is a group of professionals who use collegial 
communications processes to support each other’s efforts to improve 
professional skill sets and deepen professional knowledge bases. A CoP 
typically has a focus topic. Exchanges among CoP members range from 
scheduled times (face to face and/or online) to unscheduled and non-
simultaneous interactions using online tools. A CoP tends to be sustained over 
time and members take time to seek and provide feedback to other members 
for their mutual benefit. 

31. Complexity of Teaching A concept that proficient practice of teaching involves a complex set of inter-
connected competencies and knowledge that are adapted and applied based 
on variables in the learning environment. Mastery as a teacher is a career long 
process and requires merging knowledge from diverse fields (e.g., subject 
matter expertise, instructional practices, deliberate practice, reflection, 
collegiality, mind and brain neuroscience, psychology human development.) 

32. Comprehensible
instruction

Comprehensible Instruction refers to instruction that is presented in a form 
that is understandable to students. The most common focus is on students 
who are not yet proficient in English. ESOL strategies are designed to support 
comprehensible instructions for such students. All students should have an 
equitable opportunity to learn in school through interaction with their 
teachers and peers.  

33. Comprehensive English
Language Learning

Florida uses the Comprehensive English Language Learning Assessment 
(CELLA) as a tool to measure English Language Learners’ proficiency level and 
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Assessment (CELLA) progress in learning English. 

34. Consensus Consensus is the result of a process where stakeholders involved in a change 
effort agree to operate in alignment with an established implementation plan 
or decision, regardless of personal opinion. The implementation plan or 
decision is typically developed with use of a common language of terms, a 
common knowledge of core concepts, and a common understanding of the 
rationale for the initiative. 

35. Consent Decree The Consent Decree refers to a court order that serves as the state of Florida's 
framework for compliance with federal and state laws and jurisprudence 
regarding the education of English language learner students. [See League of 
United Latin American Citizens (LULAC) et al. v. State Board of Education 
Consent Decree, United States.]  

36. Contemporary Research “Contemporary research” in the context of Florida’s goals for improvement in 
student learning is focused on the deepening understanding of causal 
relationships between instructional strategies and student learning revealed 
through research conducted within the last ten years and focused on issues 
related to current state priorities. Older research findings, such as those in a 
meta-analysis, when their findings are supported by on-going contemporary 
research as still being predictive of outcomes in contemporary educational 
settings, are a useful component in a research base. 

37. Content Framework A content framework is a curriculum concept. It identifies the priority content 
and functions of a competency-based curriculum. 

38. Continuity of Learning Continuity of learning refers to the continued provision of educational 
services in the event of a natural disaster or pandemic through the use of 
virtual classrooms, online learning, and distance learning technologies. To 
achieve a seamless continuity of learning experience teachers must 
understand effective pedagogy in a face-to-face classroom as well as a virtual 
classroom. In addition, teachers and students must be comfortable moving in 
and out of the use of digital communication and study tools. 

39. Continuous Progress Continuous improvement is an ongoing effort to improve outcomes, products, 
services, or processes. These efforts can seek “incremental” improvement 
over time or “breakthrough” improvement all at once. 

40. Core Curricula and
Instruction

The common package of instructional materials and delivery methods 
including a scope and sequence that reflects required grade-level standards 
that are used with all students through general education resources targeting 
both academic and behavioral skills. 

41. Course Description A "course description" is the list of standards that are to be learned by 
completing a credit course in Florida’s K-12 school system. Course 
descriptions are located at www.floridastandards.org (or CPalms). The list of 
standards that make up the course description serves several purposes: 

• Informs students what they are to know or be able to do
• Form the basis for essential questions
• Provides teachers guidance in developing learning goals and rubrics
• Inform teachers on the issues that will covered in state assessment

tests
42. Credit Recovery Credit recovery refers to processes for students who are missing credits 

needed for graduation to acquire those credits by demonstration of 
competencies. Credit recovery courses are an opportunity for a student to 
retake a course in which he/she previously was not academically successful in 
earning credit towards graduation. They are designed to be on a flexible 
schedule and are not facilitated by a teacher. They allow students who have 
completed seat time and calendar requirements to earn credit based on 
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competency of the content standards. They are complete courses containing 
all NGSSS content for which the student will demonstrate mastery before 
receiving a grade. 

43. Cultural, Linguistic and
Family Background

People, students, and educational colleagues come to the school setting with 
diverse backgrounds, individual cultural identities, and an understanding of 
language as a system (linguistics). Effective educators take time to be aware 
of those backgrounds and take into account their potential impact on student 
learning. 

• Culture tends to be shared by all or most members of some social
group. Culture encompasses many elements that interact with each
other, including but not limited to the shared beliefs, values,
worldviews, behaviors, and attitudes of its members. Culture
provides rules for beliefs and social life. It is something that older
members usually try to pass on to younger members; shapes
behavior and structures perceptions of the world. Culture includes
deeply held values, beliefs and assumptions, symbols, heroes, and
rituals.

• Linguistic background is rooted in the language(s) of one’s homes
and neighborhoods. Linguistic background shapes grammar patterns,
and how meaning is assigned to words.

• Family background is framed around such issues as the nature and
quality of connections among family members, economic factors,
mobility, educational and work experiences, social, religious, and
political views and experiences of family members.

44. Culturally Connected
Curriculum

Culturally connected curriculum is curriculum that bridges the gap between 
the school and the world of the student, is consistent with the values of the 
students’ own culture aimed at assuring academic learning, and encourages 
teachers to adapt their instruction to meet the learning needs of all students. 

45. Culture (organizational) School culture is the shared beliefs and attitudes that characterize the district-
wide organization, establish boundaries for its constituent units, and give an 
organization its identity and standard for expected behaviors. The culture 
influences the way people interact with each other and with stakeholders 
outside the organization. A school system’s culture impacts capacity for 
improving performance and student achievement. (See also climate.) 

46. Curriculum Mapping Curriculum mapping is exploring the primary elements of curriculum: What is 
taught? How instruction occurs. When instruction is delivered. It is a process 
for identifying the core content, processes, and assessments used for 
curriculum for each subject area. It is used to insure essential concepts are 
present, to identify gaps, and to check for repetition within a scope and 
sequence. It promotes vertical alignment across the subjects and grades and 
supports horizontal alignment of assessments, content, and methods 
between subjects. 

47. Curriculum-based
Measurements

Direct skill assessment tools that are aligned with the curriculum, sensitive to 
instruction, repeatable, and criterion referenced, which are used for a variety 
of measurement purposes. 

48. Data Data (plural of "datum") are typically the results of measurements or 
objective observation and can be the basis of graphs, images, or observations 
about the state of conditions or situations. Data may be representation of a 
fact, figure, and/or idea. Data are numbers, words, images, etc. 

49. Decision Rules Decision-rules, in general, are “if-then” statements that are developed and 
used to ensure efficiency and consistency of decision-making based on 
possible combinations of (a) student performance data, and (b) fidelity 
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measures. When determining the effectiveness of instructional or 
intervention services, there are generally 6 possible “effectiveness outcomes”: 

1. High positive student progress + high fidelity;
2. High positive student progress + low fidelity;
3. Questionable/moderate student progress + high fidelity;
4. Low/insufficient student progress + high fidelity;
5. Questionable/moderate student progress + low fidelity; and
6. Low/insufficient student progress + low fidelity.

The first two possible outcomes should be documented and shared with 
stakeholders about what worked, for which students, and using what 
resources so that other schools or districts facing similar student concerns can 
benefit from the successes learned. The third and fourth possible outcomes 
warrant a focus on the fidelity of using the problem-solving process to ensure 
the intervention is matched to students’ needs and/or if increasing the 
“dosage” of the intervention is needed. The fifth and sixth possible outcomes 
prevent a determination of effectiveness, as insufficient fidelity cannot allow 
for identifying why the intervention failed to produce desired results. 
Therefore, the intervention will need to be re-implemented and/or monitored 
for increased fidelity before effectiveness of the intervention can be 
determined. Schools and districts are encouraged to catalogue “what works” 
and use this collection of known effective practices over time (i.e., evidence-
based interventions) to help increase awareness, knowledge, and skills to 
implement those strategies (also known as, “standard treatment practices”) 
for use in other schools faced with similar student concerns.  

50. Deliberate Practice This is a “way of work” that supports continuous professional improvement 
through an entire career. It is a mindset, acquired through pursuit of personal 
mastery and with collegial support, whereby the educator attends to what 
they are doing in the classroom on a daily basis to identify what is working 
and what isn’t and to determine why students are learning or not. In 
deliberate practice teachers identify specific instructional strategies (“thin 
slices”) to focus their efforts to improve – typically 1 to 3 per year. Deliberate 
practice requires establishing a baseline for performance in a focus area (the 
“thin slice”) and engaging in focused practice, feedback and monitoring of 
progress within a time-bound goal for improvement. Deliberate practice has 
been revealed by research as a mindset that distinguishes master teachers 
who improve steadily throughout their career from others whose 
improvement plateaus after initial growth. 

51. Descriptor Descriptors are summary descriptions of a practice. Practices, descriptors, 
indicators, strategies, and behaviors are related terms often used 
interchangeably. Within the common language of instruction a hierarchy of 
meaning is assigned to facilitate communications: 

• A practice is a collection of related knowledge and competencies
that describe a pattern of actions with a focused purpose, typically
observable as strategies and behaviors.

• A descriptor is a summary description of a practice (see FEAPs
descriptors of practice.

• An indicator is a term used in evaluation and feedback processes to
identify specific strategies and/or behaviors that have a causal
connection to student learning or are job requirements.

• A strategy is a specific instructional action that has definable
elements of proficiency and an instructional purpose for which it is
appropriate. Strategies are the building blocks of practice.
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• Behaviors are the actions that teachers or students need to engage
in to properly implement a strategy. Behaviors are the building
blocks of a strategy.

52. Design Questions Research-based questions that teachers ask themselves when planning a 
lesson or unit of instruction. These are questions that guide alignment of 
purposes and implementing strategies (e.g., What will I do to communicate 
learning goals? What will I do to engage students? What will I do to 
communicate high expectations?) 

53. Diagnostic Measures Formal or informal assessment tools that measure skill strengths and 
weaknesses, identify skills in need of improvement, and assist in determining 
why the problem is occurring. 

54. Differentiated
Instruction

An approach to teaching and learning that gives students multiple options for 
taking in information and making sense of ideas. Lesson design for 
differentiated instruction provides opportunities for students to do different 
things during instructional time, those differences being based on tracking 
student progress on learning goals and adapting instructional strategies to 
learning needs of students in the class. Differentiation goes beyond a 
traditional rotating stations approach and provides recurring regrouping of 
students based on academic needs and issues. In the last decade 
differentiated instruction was commonly introduced as an alternative 
instructional approach for under-performing schools. As research on effective 
teaching becomes better understood, differentiation is recognized as an 
approach that is beneficial at all schools and for all students. 

55. Difficulty Difficulty is an assessment concept that measures the proportion of 
examinees who responded to an assessment item correctly. It is also referred 
to as the “p-value.” For example, an item where 40% of the examinees 
respond correctly would have a difficulty index (p-value) of 0.4. Difficulty 
indices vary between 0.0 (where the question is so difficult that no one 
responds correctly) to 1.0 (where 100% of the examinees respond correctly). 

56. Direct Instruction Direct instruction is a general term for the explicit teaching of a skill-set using 
lectures or teacher led demonstrations of the material, rather than 
exploratory models such as inquiry-based learning. Direct instruction is a 
teacher-dominated process where students tend to be passive rather than 
active learners. This method is often contrasted with active learning. 
Generally direct instruction needs to be balanced with active learning 
experiences. Direct instruction to introduce material followed by active 
learning to engage students in understanding the material is a common 
practice. 

57. District Based
Leadership Team (DBLT)

A district-level team responsible for providing instructional and curricular 
leadership, advisement, and training at the district level, monitoring and 
assisting schools in their implementation efforts. 

58. Diversity Diversity describes the reality that variation is the norm. People have 
divergent capacities, needs, tendencies, physical attributes, intellectual 
functions, and patterns of adjustment. Effective educators recognize that 
awareness of the diversity issues in a group of learners will bring a greater skill 
base to bear on problem solving when managed properly, improve the overall 
climate in a class, reduce conflicts, and promote access to new ideas and 
creative thinking. 

59. Domain A body of knowledge defined by research representing a particular aspect of 
teaching. Domains are a way to group related issues. Domain titles and the 
components placed in a domain vary with the research base and focus of the 
content being organized. 
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60. Dual Language Program/
Dual Immersion

Dual Language Programs serve both English Language Learners and (English) 
language majority students concurrently through instruction in both 
languages, with the goal of developing bilingual and biliterate learners. 

61. Educational Needs Specific curricular, instructional, and environmental requirement s that result 
in positive student performance. 

62. Effective In Florida’s common language, “effective” is an objective rather than 
subjective status. Effective is a level of effect on student learning where 
standards and practices (and their essential components) are implemented at 
a level of proficiency sufficient to cause positive outcomes on student learning 
goals. Research reveals a substantial difference in student growth in a year 
between students of the most effective and least effective teachers. 
Ineffective teachers have minimal or negative impact on student growth. 
“Effective” teaching is a level of proficiency where student growth is 
predictably and reliably being accomplished. Effective teachers will have 
patterns of strength and weakness in their repertoire of strategies, but are 
able to design lessons that employ their strengths and pursue deliberate 
practice to improve their instructional weaknesses. Being "effective" in the 
context of Florida's common language of instruction is about moving from 
"talking the talk" to "walking the walk". State level evaluation rating of 
"effective" is intended to represent quality work that is causing desired results 
through proficient implementation of strategies with a positive effect size. 

63. Elementary and
Secondary Education Act
(ESEA)

A federal law funding and regulating public education. Current statutes 
established reforms based on four principles: stronger accountability for 
results, increased flexibility and local control, expanded options for parents, 
and an emphasis on teaching methods that have been proven to work. 

64. Embedding The act of inserting within the context of the content the necessary 
information or skills required to complete the project, solve the problem, or 
assess the thinking. 

65. Emergence Emergence refers to the process where a higher order outcome results from 
the interaction of simpler properties. An example in education would be a 
decision by a student on what his/her career will be, e.g. deciding to become 
a scientist. Another example would be the emergence of a positive school 
climate. Emergent outcomes are often the focus of federal and state grants. 
STEM programs are one example, where the desired emergent outcomes are 
students becoming scientists, technology specialists, engineers and 
mathematicians. These types of outcomes can be promoted through 
increased levels of student engagement and intrinsic motivation within a 
curricular discipline. 

66. End of Course Exam
(EOC)

EOCs are summative assessments for high school or middle school courses. 

67. Engagement Engagement is evidenced by reflection (dialogue with self about a topic or 
problem expressed in notes or “in your own words” expressions) and dialogue 
with others (e.g. other students, instructors); the stimuli for the talk and 
writing are observations and experiences that pose problems that need to be 
resolved. Student engagement can be defined as a level of personal 
investment in an instructional activity. It can be measured in the areas of 
behavioral engagement, emotional engagement, and cognitive engagement. 
Engagement can be increased through the use of practices that increase 
intrinsic motivation on the part of the student.  

68. Engaging Lesson An engaging lesson is one that includes appropriate and meaningful activities 
that engage students in the learning process, address common 
misconceptions, and incorporate higher-order thinking skills. 
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69. English Language
Learners (ELLs)

English language learners are students whose first language is not English and 
who are in the process of learning English. 

70. Equitable Equity deals with accommodating and meeting the specific needs of specific 
individuals. An equitable learning environment where such needs-based 
accommodations occur will not result in equal treatment of all students. Equal 
(or sameness) does not assure equitable learning opportunities. 

71. ESOL Strategies ESOL Strategies are teaching techniques designed to support comprehensible 
instruction for English language learners. ESOL strategies generally provide 
additional context (such as with the use of visuals and other nonverbal 
resources) and opportunities for interaction (as with grouping students and 
cooperative learning tasks).  

72. Essential Question Essential questions are those that focus learner attention on priority aspects 
of a standard or learning goal. An essential question makes clear to the 
learner what he or she should know and be able to do at the end of the lesson 
and/or unit of study. 

73. Evaluation An evaluation is a judgment on proficiency of an individual’s performance at a 
point in time on elements that have a significant impact on the outcomes of 
that person’s work. Evaluation is associated with assigning a proficiency status 
and connects an individual to rewards or consequences regarding status. This 
is true for student (e.g., grade, promotions) and educators (e.g., retention, 
salary, promotion). 
In the context of educators, “evaluation” is not the same as observation. 
Observations are essential elements that contribute evidence toward an 
evaluation. Historically, educators have used terms like evaluation, appraisal, 
and review interchangeably. Prior versions of educator “evaluation systems” 
were often not useful for distinguishing proficiency levels among a workforce 
and may not have functioned as true evaluation systems. In Florida’s 
redeveloped systems, evaluations distinguish among proficiency levels and 
are associated with meaningful consequences. Terms like appraisal and 
review have other uses and are not useful synonyms for evaluation. 

74. Evaluation System An evaluation system provides evidence over time about proficiency of 
performance, generates feedback on improving proficiency of performance 
with a focus on elements that have a significant impact of the outcomes of 
one’s work, and provides periodic summative judgments on the proficiency of 
both individuals and a collective workforce. Evaluation systems usually have a 
focus and a link to regulatory expectations. Florida educator evaluation 
systems, as cited in Section. 1012.34(10(a), F.S., is “…..for purpose of 
increasing student learning growth by improving the quality of instructional, 
administrative, and supervisory services. For teachers the Florida Educator 
Accomplished Practices (FEAPs) are a foundation for evaluation indicators. For 
school leaders, the Florida Principal Leadership Standards (FPLS) represent 
that foundation. 

75. Evidence-based
Instruction/
Interventions

Instruction/Interventions for which evidence of effectiveness in increasing 
student learning exists. 

76. Exceptional Student
Education (ESE)

Specially designed instruction and related services that are provided to meet 
the unique needs of exceptional students who meet eligibility criteria 
described in Rules 6A-6.03011 through 6A-6.0361, F.A.C. 

77. Exit Criteria Exit Criteria are a set of guidelines for reclassifying English language learners 
as fluent English speakers, thereby ending special instructional services and 
placing them in mainstream, English-only classes. Exit criteria usually consist 
of a combination of English language proficiency test performance, 

71



standardized test scores, grades, and teacher recommendations. 
78. Facilitator A facilitator in Florida’s continuous process model is one who works with 

groups seeking improved proficiency or understanding using techniques for 
keeping the group task-focused, encouraging reflection and creative thinking, 
building consensus, and keeping all group members involved. 

79. FEAPs (Florida Educator
Accomplished Practices)

Florida Educator Accomplished Practices (FEAPs) are Florida’s core standards 
for effective educators and form the foundation for the state’s teacher 
preparation programs, educator certification requirements, and school district 
instructional personnel appraisal systems. The FEAPs embody three essential 
principles and six practices that are the foundation for a common language 
and statewide understanding of the expectations for the quality of instruction 
and professional responsibility:  

1. The effective educator creates a culture of high expectations for all
students by promoting the importance of education and each
student’s capacity for academic achievement.

2. The effective educator demonstrates deep and comprehensive
knowledge of the subject taught.

3. The effective educator exemplifies the standards of the profession.
There are six accomplished practices: 1. Quality of Instruction 2. The Learning 
Environment 3. Instructional Delivery and Facilitation 4. Assessment 5. 
Continuous Professional Improvement, and 6. Professional Responsibility and 
Ethical Conduct. 

80. Feedback Feedback is information provided about a prior action that serves to 
change/modify behavior to improve future actions or depth of understanding. 
Feedback needs to be timely and specific to be useful for learning purposes. 
Positive feedback (about what was done well) needs to be specific and make 
clear what is being praised. Constructive criticism (feedback on what needs 
change) must identify what needs correction and include guidance on how to 
improve. Continuous improvement (quality) systems require feedback 
capacities to enable progress and recurring levels of improvement. In school 
settings, feedback systems are needed by students, teachers, and 
administrators. Students and teachers need feedback on how students are 
progressing toward learning goals. Tracking student progress toward learning 
goals is an important form of feedback. Teachers need feedback on the 
proficiency of their practice so they can improve.  

81. Fidelity There are three basic types of “fidelity” for districts and schools to consider 
monitoring:  

1. Fidelity of implementing the critical components of a multi-tiered
system of student supports (MTSSS);

2. Fidelity of using the problem-solving process across all three tiers;
and

3. Fidelity of implementing evidence-based interventions matched to
specific need(s).

The first type of fidelity involves a broader topic of ensuring alignment and 
integration of Federal, State, district, and school policies and procedures to 
support use of research-based or evidence-based practices in classrooms and 
schools. The second type of fidelity refers to the efficient and effective use of 
the 4-step Problem-Solving Model to a particular situation. The final type of 
fidelity is tied to using outcome data to determine the effectiveness of an 
intervention. Several organizational structures can affect the degree to which 
the problem-solving process is conducted with fidelity (e.g., efficient and easy 
to use data systems, school/district schedules that allow for data reviews, 
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decision-making, and planning; provision of on-site professional development 
and technical assistance, etc.). A related question to collecting fidelity data is, 
“How much and what types of fidelity measures need to be documented or 
collected, and for how long?” For example, a measure of intervention 
implementation fidelity is warranted in order to determine effectiveness of 
instructional/intervention services. Student data alone are necessary but 
insufficient to identify potential evidence-based interventions over time. In 
order to identify “what works” in a manner that allows for efficient and 
effective way to support other students in other schools facing similar 
problems both progress monitoring data and fidelity of implementing and 
supporting the plan is needed. However, student progress is the bottom line 
and the “amount” and “type” of intervention fidelity collected should depend 
on students’ responses to interventions. 

82. Fidelity of Instruction/
Intervention

There are many strategies that can be used to increase the probability that 
appropriate levels of fidelity occur when designing and implementing 
interventions for students that go beyond the scope of the present paper. 
There are some common strategies worth noting in accordance with the three 
types of fidelity identified above:  

1. State and district leaders should provide sufficient professional
development, align and integrate multiple initiatives, and streamline
processes associated with supporting schools’ and classrooms’
problem-solving efforts and delivery of student instructional services.

2. Ensure maximum effectiveness of Tier 1 (e.g., use of evidence-based
instructional practices that all students receive) so that adequate and
sometimes comparatively minimal resources and supports are
available to students who require supplemental or intensive services.

3. Involve all

Consistently use a structured comprehensive intervention planning process 
that provides sufficient scaffolding for staff that is matched to their current 
knowledge and skills to engage in problem solving. A structured planning 
process involves at a minimum: (a) Identification of validated hypotheses the 
team will use to develop an instructional/intervention plan; (b) Specific details 
about who (by name) will do what, how often, when, and using what 
resources and materials; (c) Who (by name) will provide what specific support 
to whom (by name), at what times, and for how long; (d) How student 
progress will be monitored, how often, and when coordinated with analysis of 
other data; (e) How fidelity of implementing the plan will be 
documented/measured; and (f) Some basic decision rules (e.g., if-then 
statements) for use based on future progress monitoring and fidelity data that 
yield any of the 6 basic effectiveness outcomes. 

 stakeholders at the beginning and throughout the
problem-solving process; especially the “interventionists” who will be
responsible for using the intervention directly with students and the
appropriate “content experts” and support personnel who have
sufficient foundational mastery in applying their content expertise to
design matched instructional supports.

83. Flexible Flexible refers to the capacity and willingness to make adjustments based on 
changes in circumstances or new insights as to what will be helpful to 
learners. 

84. Florida’s Common
Language of Instruction

Florida’s common language of instruction is the core collection of terms and 
expressions used to provide feedback for improvement of instructional 
proficiency in delivery of a standards based curriculum and in deepening 
understanding of the complexity of teaching. The common language 
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addresses concepts from instructional practice, curriculum, assessment, 
continuous improvement, leadership, and student supports and interventions. 

85. Focused Feedback Focused feedback is an element in the “feedback and practice” process that 
supports improving one’s proficiency in specific instructional practices. 
Focused feedback (on what is observed when the instructional strategy is 
being used) is generally provided by administrators, coaches, and peers. It is 
intentionally limited to the issue(s) to be addressed and focused on specific 
classroom strategies and behaviors during a set time interval. The feedback is 
informative, constructive, objective, and actionable – meaning the educator 
has guidance on how to make changes that improve proficiency of the 
practice. Focused feedback is usually provided through these five processes; 
self-rating, walkthroughs, comprehensive observations, coaching or cueing, 
and student surveys (where student perceptions of teacher behaviors are 
collected). 

86. Focused Practice Focused practice is an element in the “feedback and practice” process that 
supports improving one’s proficiency in specific instructional practices. It 
involves a teacher understanding the differences in proficiency levels and 
tracking one’s progress toward effective and highly effective performance 
capacities. It is intentionally limited as to the issue(s) to be addressed and 
focused on a limited number of strategies where corrections, modifications, 
and adaptations are made to improve student learning at an appropriate level 
of difficulty so that the teacher can experience success.  

87. Formative Assessment Formative assessment is a process used by teachers and students during 
instruction that provides feedback to adjust ongoing teaching and learning to 
improve students’ achievement of intended instructional outcomes. 
Formative assessments are questions, tools, and processes that are 
embedded in instruction. They are used by teachers and students to provide 
timely feedback for purposes of adjusting instruction and/or learning efforts 
to improve learning.  

88. Foundational Principles Foundational principles delineate core “building block” values that guide 
definitions of fundamental duties and are a basis for understanding standards 
of behavior. There are foundational principles set forth by state board rule in 
the Florida Educator Accomplished Practices (FEAPs) and the Florida Principal 
Leadership Standards (FPLS), documents which establish Florida’s core 
standards for effective educators. Standards, sometimes used as a synonym 
for principles in general language, have a more refined use in the common 
language of instruction. Standards are something set up and established by 
authority as a rule for measures of quality, focus on levels of understanding or 
proficiency in specific subjects or areas of practice, and are within the scope 
of responsibility for the individuals to whom the standards are to apply.  

89. Framework Framework is an organizing term used to associate diverse elements in a 
complex system to some common connection. For example, a research 
framework for teacher evaluation could focus on research that based on a 
common view (e.g. a behavioralist framework or a constructivist framework). 

90. Game Learning
Environment/ 3D Virtual
World

3D virtual world and 3D game learning environments are increasing in 
popularity due to instructional effectiveness and an emerging digital 
pedagogy. For students with disabilities such environments can shift the focus 
from disabilities to virtual abilities. Some programs, such as the Florida Virtual 
School (FLVS), are providing complete courses within immersive learning 
environments. 

91. Gaps The standards-based curriculum that is the backbone of Florida’s public 
education system is based on repeatedly deepening and expanding essential 
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student knowledge over time. Students will typically have gaps in their 
understanding of the content in the standards. Effective educators are alert to 
what prior knowledge is needed for current tasks and take actions to address 
gaps as they become known. 

92. High Probability
Strategies

High probability strategies is a term that refers to those research- based 
instructional strategies that have been found to have a high probability of a 
positive impact of student learning when done correctly and in appropriate 
circumstances. The term “high probability” is preferred over “high yield” 
strategies because there is no basis for certainty that any given strategy will 
work well in every case. Research can never identify the instructional 
strategies that work with every student in every class. The best research can 
tell us is which strategies have a good chance of working well. Teachers must 
determine which strategies to use with the right students at the right time. 
Research-based strategies have a higher probability of raising student learning 
when they are used at the appropriate level of implementation and within the 
appropriate instructional context. 

93. Higher Order
Questioning

Higher order questions posed by teachers and students are those that engage 
students in higher order thinking skills. Such questions require much more 
"brain power" and often a more extensive and elaborate answer than typical 
recall or description questions. Questions that require analysis, applying 
information, making value judgments, or predictions are examples of higher 
order questions. 

94. Higher Order Thinking
Skills

Higher order skills include critical thinking, analysis, and problem solving and 
are an important aspect of standards based instruction. Standardized 
assessment processes are often not structured to assess student progress on 
higher order thinking skills. Consequently, that aspect of tracking student 
progress is often a task that the classroom teacher must address. 

95. Human Development “Human development” applies to a variety issues ranging from human growth 
patterns to developmental psychology to patterns of economic conditions. In 
the context of Florida’s common language of instruction the focus is on 
awareness of the patterns of human physical, intellectual and emotional 
growth from early childhood to young adults. This knowledge base enables a 
teacher to recognize and address learner needs. 

96. Implementer The person identified as responsible for delivering instruction or intervention 
in accordance with the team’s implementation plan. 

97. Indicators Indicators are guides for evaluation and professional development feedback. 
Practices, descriptors, indicators, strategies, and behaviors are related terms 
often used interchangeably. Within the common language of instruction a 
hierarchy of meaning is assigned to facilitate communications: 

• A practice is a collection of related knowledge and competencies
that describe a pattern of actions with a focused purpose, typically
observable as strategies and behaviors.

• A descriptor is a summary description of a practice (see FEAPs
descriptors of practice).

• An indicator is a term used in evaluation and feedback processes to
identify specific strategies and/or behaviors that have a causal
connection to student learning or are job requirements.

• A strategy is a specific instructional action that has definable
elements of proficiency and an instructional purpose for which it is
appropriate. Strategies are the building blocks of practice.

• Behaviors are the actions that teachers or students need to engage
in to properly implement a strategy. Behaviors are the building
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blocks of a strategy. 
98. Individual Differences While there is a wide range of characteristics that are observable in a group of 

people, no one individual is likely to have all of those characteristics. Each 
individual has an ensemble of characteristics. Some of those characteristics 
they may share with others in a group – and some set them apart. 

99. Individual Educational
Plan (IEP)

A written plan to identify the annual goals and objectives and special 
education and related services designed to meet the individual needs of a 
student with a disability. The IEP is developed by teachers, parents, the 
student, and others, as appropriate, and is reviewed annually. 

100.  Individuals with
Disabilities Education
Act (IDEA)

A federal law ensuring effective services for children with disabilities. IDEA 
governs how states and public agencies provide early intervention, special 
education, and related services to eligible students with disabilities. 

101.  Information and
Communication
Technologies (ICT)

ICT consists of instructional technology (audio-visual systems, computers) as 
well as telephony, broadcast media, all types of audio and video processing 
and transmission and network based control and monitoring functions. 
Educators use ICT to align schoolhouse learning practices to those students 
encounter in the world outside the school. 

102.  Infrastructure The physical, procedural, organizational structures and resources necessary to 
establish, support and sustain implementation of problem solving using 
response to instruction/intervention data within a multi-tiered system of 
student supports. 

103.  Instruction Instruction means actions planned and delivered by a teacher or mentor that 
result in learning (of knowledge or competencies) by those for which the 
instruction is designed and on which the instruction is focused. 

104.  Instructional Decisions Choices made regarding what to teach and how to teach it, typically informed 
through engagement in the problem-solving process and focused on student 
improvement. 

105.  Instructional Technology
(and Educational
Technology)

Instructional technology usually refers to the utilization, management, and 
evaluation of processes and resources for learning (Association for 
Educational Communications and Technology (AECT)). Educational Technology 
usually refers to the use of technology to support effective pedagogy and 
learning, e.g. the use of computers, mobile devices, digital microscopes, etc. 
within the curriculum. Many people use Instructional Technology and 
Educational Technology interchangeable with some debate continuing on 
exact definitions. 

106.  Intensity of
Instruction/Intervention

Intensity consists of three variables: time, focus, and group size. An increase in 
intensity would be reflected by an increase in the amount of time a student(s) 
would be exposed to instruction/intervention and/or a narrowing of the focus 
of instruction/intervention and/or a reduction in group size. 

107.  Interim Assessment An interim assessment is an assessment that is given at regular and specified 
intervals throughout the school year, is designed to evaluate students’ 
knowledge and skills relative to a specific set of academic standards, and 
produces results that can be aggregated (e.g., by course, grade level, school, 
or LEA) in order to inform teachers and administrators at the student, 
classroom, school, and LEA levels. 

108.  Inter-rater Reliability A process where those providing feedback about proficiency of practice 
(whether for evaluation or professional development purposes) are usually 
able to reach substantially similar conclusions about what was observed. This 
is accomplished through two coordinated elements: (1) Access to specific 
understanding on what effective proficiency in a strategy or behavior looks 
like (”thin slices”), and (2) appropriate training so that observers have similar 
understanding of the strategies/behaviors to provide appropriate feedback.  
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109.  Interventions Curricular, instructional, and/or other adjustments made to address core 
instructional issues. Interventions may also be provided to students in small 
groups or individually, in addition to and aligned with core instruction in order 
to target a specific skill or concept. 

110.  Knowledgeable Others Knowledgeable others are outside advisors to a lesson study team (or similar 
long-duration collegial learning group) who supply deep knowledge of content 
of lessons under study (either subject matter and/or instructional practices).  

111.  Language Proficiency Proficiency in a second language refers to the ability to effectively understand 
and communicate through the language using its grammar and vocabulary, 
and its sounds or written symbols. Language proficiency entails the use of oral 
(listening and speaking) and written (reading and writing) components in 
academic and non-academic settings.  

112.  Language Proficiency
Assessment

A Language Proficiency Assessment measures ability in a language being 
learned in relation to an established measurement scale.  

113.  Leadership Leadership is a process in which one person enlists the aid and support of 
others in the accomplishment of a common task. It is focused on developing 
shared vision, team learning processes, and connecting individual and 
organizational goals. Leadership stresses engagement and alignment of 
interests (contrast with management). 

114.  Leadership Standards Florida’s standards for educational leaders define the essential practices of 
leadership that have high effect on the quality of instruction, climate in 
schools, and culture in school districts. 

115.  Learning Environment The environmental variables that either promote or inhibit learning including 
the physical classroom arrangement, rules, management plans, routines, 
expectations, peer/family influence, task demands, etc. 

116.  Learning Gain(s) Learning gains are a statistical measure of a student’s achievement over a 
specified period of time on a defined set of academic targets. Learning gains 
are based on a comparison of test results at one point in time to test results in 
a later period of time. 

117.  Learning Goal(s) A learning goal is a statement of what learners will know and/or be able to do. 
In teaching situations, effective teachers state learning goals in a rubric (or 
scale) format where ascending levels of proficiency of the goal are specified. 
The rubric form guides learners in self-assessment of progress toward mastery 
of the goal and guides teachers in tracking student progress and providing 
feedback on progress toward accomplishing the goal. 

118.  Learning Organization A learning organization is one where the people (who comprise the 
organization) continually expand their capacity to create the results they truly 
desire, where new and enlightening patterns of thinking are nurtured, where 
collective aspiration is developed and focused on shared goals, and where 
people are continually learning to see the whole together. (See systems 
thinking.) 

119.  Learning Styles “Learning style” is a conceptual model used to recognize and make use of 
patterns in how humans perceive and process information. Learning style 
models tend to fall into two broad groups:  
A. Focus on preferences in the use of senses in learning (e.g. visual, auditory,
tactile preferences).
B. Focus on preferences for how perceptions are internally processed while
learning (e.g. feelings, thinking, sensing, intuitive and introvert/extrovert).
Awareness of how a learning style impacts a student’s receptivity to new
learning and deepening understanding is useful when planning lessons,
monitoring engagement, and making adjustments. See also multiple
intelligences.
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120.  Learning Theories Learning theories are research-based frameworks that address how people 
learn. There are a variety of perspectives about human learning and each 
framework or theory is based on a specific perspective. Behaviorist, 
Cognitivist, Constructivist, and Humanist frameworks each offer insights into 
the complexity of human learning. 

121.  Least Restrictive
Environment (LRE)

An IDEA principle that students with disabilities have access to the general 
education curriculum in the general education setting to the maximum extent 
possible. Removal of exceptional students from regular educational 
environments occurs only if the nature or severity of the exceptionality is such 
that education in the regular classes with the use of supplementary aids and 
services cannot be achieved satisfactorily. 

122.  Lesson Segments A lesson segment is a cluster of research-based instructional strategies 
addressing a general instructional function. (A strategy is a specific 
instructional action that has definable elements of proficiency and an 
instructional purpose for which it is appropriate. Strategies are the building 
blocks of practice.) In Florida’s state model of teacher evaluation, lesson 
segments are organized into three categories: 
• Lesson Segments Addressing Routine Events

o Learning goals and feedback strategy cluster
o Rules and Procedures strategy cluster

• Lesson Segments Addressing Content
o Interacting with new knowledge strategy cluster
o Practicing and deepening knowledge strategy cluster
o Generating and testing hypotheses strategy cluster

• Lesson Segments Enacted on the Spot
o Student engagement strategy cluster
o Adherence to rules & procedures strategy cluster
o Teacher/student relationship strategy cluster
o High expectations strategy cluster

Lesson design, planning, and delivery involve selection of instructional 
strategy(ies) from the segments that fit the learning needs of the students, 
implementing the strategies correctly and in appropriate circumstances. 

123.  Lesson Study Lesson study is a form of long-term professional development in which teams 
of teachers systematically and collaboratively conduct research closely tied to 
lessons, and then use what they learn about student thinking to become more 
effective instructors. 

124.  Level of Performance A single measurement at a point in time revealing the student’s performance 
relevant to a standard expectation. Examples: 72 words correct per minute, 
75 percent compliance to directions, percentile score of 5, and standard score 
of 95. 

125.  Lexile There are two kinds of Lexiles: the Lexile reader measure and the Lexile text 
measure. Students receive a Lexile reader measure as a score from a reading 
test - it describes his or her reading ability. Books and other texts receive a 
Lexile text measure from a software tool called the Lexile Analyzer - it 
describes the book's reading demand or difficulty. When used together, these 
measures can help match a reader with reading material that is at an 
appropriate difficulty, or help give an idea of how well a reader will 
comprehend a text. The Lexile reader measure can also be used to monitor a 
reader's growth in reading ability over time. Lexile helps readers grow, and 
helps parents and teachers know. 

126.  Literacy Literacy is the ability to identify, understand, interpret, create, communicate, 
compute, and use printed and written materials associated with varying 
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contexts. Literacy involves a continuum of learning in enabling individuals to 
achieve their goals, to develop their knowledge and potential, and to 
participate fully in their community and wider society. 

127.  Management Management is getting people together to accomplish desired goals and 
objectives using available resources efficiently and effectively. Management 
comprises planning, organizing, staffing, or directing, and controlling an 
organization (a group of one or more people or entities) or effort for the 
purpose of accomplishing a goal. (Contrast with leadership.) 

128.  Management System A management system is the framework of processes and procedures used to 
ensure that an organization can fulfill all tasks required to achieve its 
objectives. It is focused on planning, organizing, staffing, or directing, and 
controlling. Leadership and management systems combine to support quality 
outcomes. 

129.  Mastery Mastery refers to a highly effective level of proficiency in use of an 
instructional strategy. Mastery of a repertoire of related strategies (see lesson 
segments) leads to mastery of a practice (see FEAPs). Mastery of an essential 
set of practices leads to personal mastery as an educator. The process leading 
to this level of personal mastery is deliberate practice. 

130.  Mental Models Mental models are deeply ingrained assumptions, generalizations, or even 
pictures and images that influence how we understand the world and how we 
take action. Mental models need to be tested against reality from time to 
time to monitor whether data supports our assumptions and beliefs. 

131.  Mentor A mentor is a trusted guide or supporter who assists in development of 
proficiencies in critical practices, in deepening understanding of the role of 
educator, and in feedback about professional growth. Mentors may be 
particularly proficient peers, school leaders, or knowledgeable others. 

132.  Mind, Brain, and
Education (MBE)

The emerging field known as Mind, Brain, and Education (MBE) is committed 
to connecting diverse disciplines — including cognitive psychology, biology, 
and education — and using this collected knowledge to inform education 
policy, practice, and research.  

133.  Modifications Modifications refers to significant changes in curriculum expectations based 
on student learning limitations and usually involves use of ‘access points’ 
rather than the usual academic standards. 

134.  Monitor To observe a behavior, instructional practice, or program to ensure a 
successful implementation of expected behaviors, practice, or program. 
Feedback on proficiency of implementation is provided. When 
implementation proficiency can be improved or where implementation is 
unsuccessful, feedback on how to improve is provided. A coaching cycle may 
be used to assist individuals improve their practice by providing 
developmental feedback, additional practice, and continued observations. 

135.  Multi-dimensional “Multi-dimensional” is a way of conceptualizing the complexity of teaching 
and school leadership that organizes the various dimensions or areas of 
knowledge and skills into understandable groups from which standards and 
expectations for performance may be developed. 

136.  Multiple Intelligences Research findings on how humans perceive and process information indicate 
that there are patterns to intellectual functions. “Intelligence” is not just one 
thing – but a collection of distinguishable types of intelligence. There are 
several different models for describing these research findings. For educators, 
a few key concepts of interest include: (1) Some types of intelligence are 
particularly helpful in typical school settings – and other types are more useful 
in circumstances found outside the typical school setting (so “school” will be 
easier for some than others;) (2) Within the range of intelligences particularly 
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helpful in school settings, many learners will vary in their strength of the 
various intelligences (i.e. learning will be easier on some things than others); 
(3) Intelligences are not fixed at birth but have a range of growth potential
where capacity can improve with use (and decline with disuse); (4) Diversity in
the learning methods and activities planned for students increases the
probability that students will encounter something that works for them and
leads to success (i.e. one approach does not fit all). See also learning styles.

137.  Newly Hired A teacher who is employed fulltime in a district for the first time. The “newly 
hired” may or may not have prior teaching experience elsewhere, but is 
required under Florida law to have 2 evaluations in the first year of 
employment in a district. “First year teacher” refers to those with no prior 
teaching experience. Newly hired refers to initial service in a district 
regardless of teaching experience elsewhere. “Beginning teacher” typically 
refers to those in their first 3 years of teaching experience. 

138.  Next Generation
Sunshine State
Standards (NGSSS) and
Common Core

Florida’s Next Generation Sunshine State and the Common Core State 
Standards define content, knowledge, and abilities; provide grade-level or 
course expectations for students; provide clear guidance to teachers for depth 
of knowledge and instructional goals; provide framework for state-adopted 
instructional materials, and assessments; and serve as a guide to improve 
student learning. The standards delineate what matters, provide clarity and a 
fixed point of reference for students and teachers, guide instruction so that it 
is focused on student learning, provide a common language to have clarity in 
collaborations, help ensure equal educational opportunities, and assist in 
identifying struggling students. These standards provide the foundation for 
standards-based instruction in Florida’s public schools. 

139.  No Child Left Behind
(NCLB)

The Elementary and Secondary Education Act (ESEA), also called No Child Left 
Behind, is the main federal law affecting education from kindergarten through 
high school. No Child Left Behind is based on stronger accountability for 
results, more freedom for states and communities, proven education 
methods, and more choices for parents. 

140.  Observation Informal: The informal observation is any of a variety of processes where 
supervisors, mentors, or peers observe specific strategies or behaviors over a 
sufficient period of time to frame specific feedback that will improve or 
acknowledge proficiency. The time involved may range from a few minutes to 
as much time as a formal observation. Informal observations are often 
unannounced or unscheduled. These observations are useful for providing 
feedback to teachers, acknowledging professional growth and collecting 
additional evidence to further inform the annual evaluation process. While 
planning and reflection conferences are not required, observers usually 
provide timely and actionable feedback to teachers regarding these 
observations. 
Formal: The formal observation is a primary method for collecting evidence 
that will be used as a source of data for the summative evaluation and 
provides a rich source of feedback to teachers regarding their instructional 
practice and professional growth. It is not the summative evaluation. The 
formal observation typically consists of an observation for at least ½ of a full 
class period as deemed appropriate for various levels (early childhood, 
primary, intermediate, middle, and secondary school). The formal observation 
usually includes a planning and reflection conference with the teacher. These 
conferences provide a rich opportunity for teachers to reflect upon their 
practice, engage in a collaborative decision making process and help 
administrators clarify expectations. Both the planning conference and the 
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reflection conference should be conducted in a timely manner (often 1-5 days 
preceding and following the observation). 

141.  Organization An organization is the collection of people who work together and whose 
work products and processes are inter-connected. Organizations are 
understood systemically not by organizational charts and printed rules but by 
the interactions and relationship among the people who constitute the 
organization. 

142.  Peer A peer, in the context of an organization of professional educators, is a 
colleague with similar roles in the organization. “Peer” is focused on someone 
whose job responsibilities have significant similarities to your own and whose 
work experience and/or training make them an appropriate colleague for 
professional learning and proficiency development.  

143.  Peer Evaluator A teacher, trained in the performance expectations assessed in a district’s 
evaluation system and in the evaluation system processes, who will observe 
the instructional practices of other teachers and provide formative feedback 
to guide improvement in proficiency. Their observations/evaluations will 
contribute to the teacher’s final evaluation. 

144.  Peer Mentor A teacher, trained in the performance expectations assessed in a district’s 
evaluation system, who will observe the instructional practices of other 
teachers and provide formative feedback to guide improvement in 
proficiency. 

145.  Personal Mastery Personal mastery is the discipline of continually clarifying and deepening our 
personal vision, of focusing our energies, of developing patience, and of 
seeing reality objectively. Deliberate practice is the result of a continuous 
pursuit of personal mastery. 

146.  Planning
(Pre)Conference

The planning or pre-conference provides an opportunity for the teacher and 
the administrator to talk about the lesson prior to the formal announced 
observation. During this time, the teacher and observer use the planning 
conference form as a means to discuss the lesson, engage in collaborative 
decision-making, clarify expectations, and identify areas where specific 
feedback will be provided. 

147.  Poor Response to
Instruction/Intervention

Student rate of progress data reveals that the gap continues to widen with no 
change in rate after the instruction/intervention is implemented. 

148.  Positive Behavior
Support (PBS)

The application of behavior analysis to achieve socially important behavior 
change. PBS was developed initially as an alternative to aversive interventions 
that were used with students with severe disabilities who engaged in extreme 
forms of self-injury and aggression. More recently, the technology has been 
applied successfully with a wide range of students, in a wide range of contexts 
and extended from an intervention approach for individual students to an 
intervention approach for entire schools. Positive behavior support is not a 
new intervention package, nor a new theory of behavior. Instead, it is an 
application of a behaviorally-based systems approach to enhance the capacity 
of schools, families, and communities to design effective environments that 
improve the fit or link between research-validated practices and the 
environments in which teaching and learning occurs. Attention is focused on 
creating and sustaining school environments by making problem behavior less 
effective, efficient, and relevant, and desired behavior more functional.  

149.  Positive Response to
Instruction/Intervention

Student rate of progress data reveals that the gap between expected 
performance and observed performance is closing. Ideally, the point at which 
the target student will “come in range” of grade-level expectations—even if it 
is long range—can be extrapolated. 

150.  Practices Practices are what you do. Practices, descriptors, indicators, strategies, and 
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behaviors are related terms often used interchangeably. Within the common 
language of instruction a hierarchy of meaning is assigned to facilitate 
communications: 

• A practice is a collection of related knowledge and competencies
that describe a pattern of actions with a focused purpose, typically
observable as strategies and behaviors.

• A descriptor is a summary description of a practice (see FEAPs
descriptors of practice.

• An indicator is a term used in evaluation and feedback processes to
identify specific strategies and/or behaviors that have a causal
connection to student learning or are job requirements.

• A strategy is a specific instructional action that has definable
elements of proficiency and an instructional purpose for which it is
appropriate. Strategies are the building blocks of practice.

• Behaviors are the actions that teachers or student need to engage in
to properly implement a strategy. Behaviors are the building blocks
of a strategy.

151.  Primary Language The primary language is the language in which bilingual/multilingual speakers 
are most fluent, or which they prefer to use. This is not necessarily the 
language first learned in life or used in the home. 

152.  Principles of
Professional Conduct of
the Education Profession
of Florida

A disciplinary rule of the Florida State Board of Education (6B-1.006) that 
defines obligations of Florida educators to students, public, and education 
profession. Violation of any of these principles shall subject the individual to 
revocation or suspension of the individual educator's certificate, or other 
penalties as provided by law. 

153.  Problem-solving The recursive, self-correcting, systematic process of finding solutions by 
accurately identifying problems, analyzing relevant data to understand why 
the problem is occurring, designing and implementing probable solutions, and 
measuring the effectiveness of the solutions that were implemented. Teams 
continue to engage in problem-solving to ensure that student success is 
achieved and maintained. The four critical parts of the on-going problem-
solving cycle as a consistent way of work for teams are as follows: 

1. Define the problem by determining the difference between what is
expected and what is occurring. Ask, “What specifically do we want
students to know and be able to do when compared to what they do
know and are able to do?” When engaged in problem-solving at the
individual student level, the team should strive for accuracy by
asking, “What exactly is the problem?”

2. Analyze the problem using data to determine why the issue is
occurring. Generate hypotheses (reasons why students are not
meeting performance goals) founded in evidence-based content area
knowledge, alterable variables, and instructionally relevant domains.
Gather assessment data to determine valid/non-valid hypotheses.
Link validated hypotheses to instruction/intervention so that
hypotheses will lead to evidence-based instructional decisions. Ask,
“Why is/are the desired goal(s) not occurring? What are the barriers
to the student(s) doing and knowing what is expected?” Design or
select instruction to directly address those barriers.

3. Develop and implement a plan driven by the results of the team’s
problem analysis by establishing a performance goal for the group of
students or the individual student and developing an intervention
plan to achieve the goal. Then, delineate how the student’s or group
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of students’ progress will be monitored and implementation integrity 
will be supported. Ask, “What are we going to do?”  

4. Measure response to instruction/interventions by using data
gathered from progress monitoring at agreed upon intervals to
evaluate the effectiveness of the intervention plan based on the
student’s or group of students’ response to the intervention.
Progress monitoring data should directly reflect the targeted skill(s).
Ask, “Is it working? If not, how will the instruction/intervention plan
be adjusted to better support the student’s or group of students’
progress?“ Team discussion centers on how to maintain or better
enable learning for the student(s).

154.  Problem-solving Team Any team that systematically engages in the process of accurately identifying 
problems, analyzing relevant data to understand why the problem is 
occurring, designing and implementing probable solutions, and measuring the 
effectiveness of the solutions that were implemented. 

155.  Professional Goals Professional goals are growth targets focused on specific improvements in 
proficiency. They are “thin slices” of practice that have a probability of 
improved performance if accomplished. 

156.  Professional Growth
Opportunities

Professional growth opportunities are all the formal and informal, short and 
long duration experiences that enable one to make progress on professional 
goals. 

157.  Professional Learning
Community (PLC)

A professional learning community (PLC) is an extended learning opportunity 
to foster collaborative learning among colleagues within a particular work 
environment or field. It is often used in schools as a way to organize educators 
into working groups focused on a targeted improvement issue. A variety of 
national organizations provide protocols and processes to help PLCs run 
effectively. 

158.  Progress Monitoring
Measures

Progress monitoring are ongoing instructional strategies conducted for the 
purposes of guiding instruction, monitoring student progress, and evaluating 
instruction/intervention effectiveness. Progress monitoring is typically 
practiced in two forms: formative assessments and interim assessments. 
When student participation in the progress monitoring process is added the 
instructional strategy of “tracking student progress” is in use (see definition 
for “tracking student progress”). 

159.  Progress Monitoring
Plan (PMP)

A written plan for individual students, or groups of students, that reflects the 
interventions provided and the students’ response to those interventions with 
student-centered data resulting in ongoing progress monitoring measures at a 
frequency appropriate to the level of intervention. 

160.  Protocol (Evaluation
Standards for
Professional
Development)

District professional development activities in Florida are guided by Florida’s 
Professional Development System Evaluation Protocol. The protocol contains 
standards for planning, delivery, and evaluation of professional development 
of Florida’s educators. 

161.  Quality Quality in an educational setting is meeting or exceeding customer 
(stakeholder) expectations. Continuous improvement in quality is a process of 
moving actual results toward a clearly defined set of desired outcomes…and 
periodically modifying the perception of the desired outcomes by attending to 
evolutions in customer (stakeholder) expectations. 

162.  Quality Teaching Quality teaching is a label used to describe an approach to teaching the 
academic standards that differentiates instruction using formative data and 
research based instructional strategies used correctly, in appropriate 
circumstances, and adjusted to meet student needs. Effective teachers use 
these quality processes with consistent proficiency to meet or exceed student 
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learning expectations. 
163.  Questionable Response

to Instruction/
Intervention

Student rate of progress data reveals that the rate at which the gap is 
widening is decreasing considerably, but is still widening, or when a gap stops 
widening but closure does not occur. 

164.  Race to the Top Race to the Top is a federally funded competitive grant program intended to 
enable participating states to upgrade and refocus their public education 
system so that systemic changes enable research-based improvements in 
instructional and leadership practices that result in increased student learning 
on priority learning goals. 

165. Rate of Progress This is typically the amount of growth (e.g., words correct per minute, level of 
compliance) over a specified time period (week, month) demonstrated by a 
student or group of students. 

166.  Reflection
(Post)Conference

The reflection or post-conference provides an opportunity for the teacher and 
the administrator to reflect about the lesson, clarify expectations, and plan 
forward using the reflection (post)conference form as a guide for reflection 
and feedback. 

167.  Reflective Practices Reflective practices are higher order thinking processes. The capacity to 
reflect on actions taken as part of one’s work in a process of continuous 
learning is a defining characteristic of deliberate practice. Master educators 
cultivate the capacity to reflect “in action” (while doing something) and “on 
actions” (after you have done it) in order to objectively assess the proficiency 
and impact of their work and guide improvement efforts.  

168.  Relevant Relevant, in the context of educator proficiency in standards based 
instruction, refers to strategies or subject content having a significant bearing 
on the matter at hand. For strategies this usually means a research based 
strategy done correctly and in appropriate circumstances. For subject matter 
it usually means the subject content of a lesson is aligned with appropriate 
academic standards. 

169.  Response to
Instruction/Intervention
(RtI) Framework

The multi-tiered practice of providing high quality instruction and intervention 
matched to student needs using learning rate over time and level of 
performance to make important instructional decisions, also referred to as a 
Multi-tiered System of Student Supports (MTSSS). 

170.  Rigor (Rigorous) Rigor is a goal rather than a level of difficulty. Rigor is the goal of helping 
students develop the capacity to understand content that is complex, 
ambiguous, provocative, and personally or emotionally challenging. It is not 
about severity or hardship. All students need schools to provide both rigorous 
content and direct instruction in the skills needed to manage that content 
(see instructional strategies). There are different ways in which content can 
become rigorous (e.g. attention to interacting or overlapping ideas, dealing 
with dilemmas, identifying problems, conducting inquiry, evaluating 
alternatives, interpreting, identifying patterns). 

171.  Routine Events Routine events, in the context of effective teaching, are the central organizing 
strategies that link other strategies into a coherent lesson plan. They are 
typically such things as learning goals with rubrics, tracking student progress, 
celebrating student success, feedback, and rules and procedures that enable 
an effective learning environment.  

172.  RtI Logic A way of thinking and working grounded in student centered data-based 
decision making that reflects the routine application of the four steps of the 
problem-solving process. 

173.  RtI Tiers A level/type/intensity of instruction or intervention defined by student need. 
Tier 1: Core Universal Instruction and Supports – General academic and 
behavior instruction and support designed and differentiated for all students 
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in all settings. 
Tier 2: Targeted Supplemental Interventions and Supports – More focused, 
targeted instruction/intervention and supplemental support in addition to and 
aligned with the core academic and behavior curriculum and instruction. 
Tier 3: Intensive Individualized Interventions and Supports – The most 
intense (increased time, narrowed focus, reduced group size) instruction and 
intervention based upon individual student need provided in addition to and 
aligned with core and supplemental academic and behavior, curriculum, 
instruction, and supports. 

174.  Rubrics (or Scales) Rubrics (often called scales) describe novice to expert performance (level of 
skills) for each of the 60 strategies included in the four domains of the 
Marzano Evaluation Framework. The scales provide a means for teachers to 
gauge their use of particular instructional strategies and for administrators to 
provide feedback to teachers regarding their use of specific classroom 
strategies. These are embedded within the observation protocol using the 
labels: Not Using, Beginning, Developing, Applying, and Innovating. 

175.  Safe Safe means a learning environment where a learner is able to engage in the 
required learning without fear. 

176.  Scaling-up Increasing the capacity and quality implementation of the RtI logic. 

177.  School Based Leadership
Team (SBLT)

A school-level team responsible for developing a school implementation plan. 
The school-based team becomes “trainers” and “coaches” for the school staff 
and will be responsible for school wide implementation. 

178.  Scientific, Research-
based Instruction/
Interventions

Those instructions/interventions that involve the application of rigorous 
systematic and objective procedures to obtain reliable and valid knowledge 
relevant to educational activities and programs; those instructions/ 
interventions that involve research that employs systematic methods that 
draw on observation or experiment and rigorous data analyses that are 
adequate to test the stated hypotheses and justify the general conclusions 
drawn. 

179.  Screening Measures Assessment tools designed to collect data for the purpose of evaluating the 
effectiveness of core instruction for all students and identifying students who 
may need more intensive interventions and support. 

180.  Sequences A sequence is a set of things that are in an appropriate or correct order. One 
aspect of being an effective educator is understanding appropriate or correct 
sequencing of content and implementation of instructional strategies.  

181.  Shared Vision The practice of shared vision involves the skills of unearthing shared ‘pictures 
of the future’ that foster genuine commitment and enrollment rather than 
compliance. 

182.  Sheltered Instruction Sheltered Instruction refers to grade-level content area instruction provided 
through English in a manner that makes it understandable for English 
language learners. 

183.  Silent Period The Silent Period refers to an initial period of second language learning during 
which beginner English language learners are uncomfortable speaking in the 
new language and remain largely silent. 

184.  Skills and Competencies The terms "skills" and "competencies" are often used interchangeably, but 
they are not necessarily synonymous. Competencies may refer to sets of skills, 
but "competency" is more of an encompassing term that also includes 
behaviors and knowledge, whereas skills are specific learned activities that 
may be part of a broader context. 

185.  Standard Diploma A Standard Diploma is a high school diploma earned in Florida via a traditional 
24-credit route, the 3-year, 18 credit college or preparatory program route, IB
curriculum, or AICE curriculum. Each route is dependent on state and district
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credit, grade point (GPA), and testing requirements. 
186.  Standardized Test A standardized test is a test that is administered and scored in a consistent, or 

"standard", manner. It is constructed by specialists and experts based on 
standardized norms and principles. Standardized tests are designed in such a 
way that the questions, conditions for administering, time for completion, 
scoring procedures, and interpretations are consistent and are administered 
and scored in a predetermined, standard manner. This standardization 
permits more reliable comparison of outcomes across all test takers. 

187.  Standards ‘Standards,” while having many uses in general language, is used in the 
common language of instruction to focus on levels of understanding or 
proficiency in specific subjects or areas of practice. Standards are something 
set up and established by authority as a rule for measures of quality and are 
within the scope of responsibility of the individuals to whom the standards 
are to apply. 
• Florida’s academic standards (e.g., Next Generation Sunshine State

Standards, Common Core State Standards) provide a consistent, clear
understanding of what students are expected to learn, so teachers and
parents know what they need to do to help them. Standards are designed
to be relevant to the real world, reflecting the knowledge and skills that
our young people need for success in both college and work. Standards
establish what students need to learn, but they do determine how

• Standards of professional practice identify the expectations for
performance and understanding on which educators and districts will be
evaluated and which focus the goals and processes of professional
development (e.g.; Florida Educator Accomplished Practices; Florida’s
Leadership Standards, Florida’s Professional Development System
Evaluation Protocol).

teachers should teach (“how” is based on research on instructional and
student characteristics).

188.  Standards-based
Instruction

Standards-based instruction is a process for planning, delivering, monitoring 
and improving academic programs in which clearly defined academic content 
standards provide the basis for content in instruction and assessment. 
Standards help ensure students learn what is important. Student learning is 
the focus. In Florida, setting standards for academic proficiency is a state level 
task. Districts develop local curriculum to provide students access to the state 
approved standards in appropriate contexts. School site educators engage 
students in meeting the standards through standards based instruction. 

189.  State Model For Teacher
or Principal Evaluation

During Race-to-the-Top the Department of Education worked in consultation 
with national experts on the research base on effective teaching and school 
leadership to develop a process for observing, providing developmental 
feedback, and evaluating proficiency on research-based indicators that 
represent the basis of the FEAPs and state Leadership standards. The “state 
model” in the evaluation context refers to a specific set of observation 
indicators, observation and feedback processes, and rating scales used in a 
manner that aligns evaluation outcomes with the state professional 
development standards. 

190.  State Transformation
Team

The state-level team responsible for analyzing progress toward statewide 
efforts, recommending actions for improvement, and supporting District 
Based Leadership Teams (DBLT) in order to build the capacity of districts to 
implement evidence-based practices and to establish multi-tiered, integrated 
academic and behavior systems of student support (MTSSS) in each school. 
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191.  Strategies (or
Instructional Strategies)

Strategies are specific instructional actions. Practices, descriptors, indicators, 
strategies, and behaviors are related terms often used interchangeably. 
Within the common language of instruction a hierarchy of meaning is assigned 
to facilitate communications: 

• A practice is a collection of related knowledge and competencies
that describe a pattern of actions with a focused purpose, typically
observable as strategies and behaviors.

• A descriptor is a summary description of a practice (see FEAPs
descriptors of practice).

• An indicator is a term used in evaluation and feedback processes to
identify specific strategies and/or behaviors that have a causal
connection to student learning or are job requirements.

• A strategy is a specific instructional action that has definable
elements of proficiency and an instructional purpose for which it is
appropriate. Strategies are the building blocks of practice.

• Behaviors are the actions that teachers or student need to engage in
to properly implement a strategy. Behaviors are the building blocks
of a strategy.

192.  Student Evidence Student evidence refers to specific observable behaviors in which students 
engage in response to the teacher’s use of particular instructional strategies. 
These behaviors contribute to understanding the effectiveness of the 
teaching/learning process and are foundational elements for reflection and/or 
collegial dialogue in support of deliberate practice. The nature of student 
evidence aids in assessing the proficiency with which the teacher implements 
the instructional strategy. 

193.  Student Growth Student growth is a measure of a student’s change over time. In general, such 
measures focus on a student’s academic growth in relationship to students 
with similar academic histories, as well as progress towards proficiency 
standards.  

194.  Student Outcomes
(desired)

What a student should know and be able to do after a lesson or course of 
instruction. 

195.  Student-centered Data Instructionally relevant student information gathered through record reviews, 
interviews, observations, informal and formal assessments, and tests that are 
utilized to inform instructional decisions, including data that reflect students’ 
level of performance and rate of progress tied to the standard expectations of 
the enrolled grade-level or chronological age. 

196.  Student-centered
Learning Environment

Learning environment refers to a collection of factors that affect student 
learning. A student-centered learning environment is structured and 
maintained to ensure physically and emotionally safe conditions, control of 
distractions, access to appropriate resources, differentiation of instruction, 
providing each student and teacher with direct, consistent access to 21st 
century learning tools, effective use of time, and on-going feedback on 
progress toward learning goals. 

197.  Subject Matter “Subject matter” is used to refer to broad and deep content areas that 
organize related principles, generalizations, concepts, and facts into a 
coherent form. Professional expertise in subject matter is expected for those 
teaching about it (see FEAPs). Within a subject area one will find “standards” 
which are the agreed upon expectations for student mastery in that subject, 
and “curriculum” which is the collection/package/set of materials and tools 
that the teachers and learners use to progress toward the standards of the 
subject matter. 

198.  Summative Assessments Assessments typically administered near the end of the school year or 
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or Measures academic term to give an overall perspective of the effectiveness of the 
instructional program. They typically are cumulative in that they cover 
content from previous interim assessments and the term or year.  

199.  Supports Behavioral or academic assistance provided to any student or group of 
students to enable their learning. 

200.  Systemic Change A process of building consensus, developing infrastructure, and implementing 
a different way of thinking and operating within an organization. Effective 
systemic change in complex institutions like schools, requires the interaction 
of a core of essential elements (thinking and behaviors of the participants). 
Those essential elements (or patterns of thought and behavior) are often (1) 
personal mastery, (2) mental models, (3) shared vision, (4) team learning, and 
(5) systems thinking.

201.  Systems A system is a set of interacting or interdependent components forming an 
integrated whole. For example Florida’s public school system has such 
components as standards (e.g., common core, FEAPs, Leadership, Professional 
Development), academic instructional practices actually experienced by 
students, leadership practices actually experienced by teachers, academic 
standards actually taught to students, professional development practices, 
data capacities, assessment practices, evaluation capacities, communications 
processes, funding mechanisms, policy development processes). Each 
component in a large system like public education is a sub-system to the state 
as a whole, but has a system structure of its own. 

202.  Systems Thinking Being aware of the connections between people and practices in an 
organization, the impact of their interactions over time, and insight into how 
various aspects of peoples’ thinking, actions, and decisions impact the quality 
of the organization’s work. 

203.  Teacher Evidence Teacher evidence refers to specific observable behaviors that teachers engage 
in when using a particular instructional strategy. These behaviors contribute 
to understanding the effectiveness of the teaching/learning process and are 
foundational elements for reflection and/or collegial dialogue in support of 
deliberate practice. 

204.  Team Learning The discipline of team learning starts with ‘dialogue’, the capacity of members 
of a team to suspend assumptions and enter into a genuine ‘thinking 
together’. It also involves learning how to recognize the patterns of 
interaction in teams that undermine learning. 

205.  Text Complexity Text complexity involves making an informed decision about the difficulty of a 
text. Complexity is impacted by a variety of factors: Levels of Meaning or 
Purpose: texts with a single level of meaning or purpose tend to be easier to 
read than texts with multiple levels of meaning or purposes. Structure: texts 
of low complexity tend to have simple, well-marked, and conventional 
structures, whereas texts of high complexity tend to have complex, implicit, 
and unconventional structures. Language Conventionality and Clarity: texts 
that rely on literal, clear, contemporary, and conversational language tend to 
be easier to read than texts that rely on figurative, ironic, ambiguous, 
purposefully misleading, archaic or otherwise unfamiliar language or on 
general academic and domain-specific vocabulary. Knowledge Demands: texts 
that make few assumptions about the extent of readers’ life experiences and 
the depth of their cultural/literary and content/discipline knowledge are 
generally less complex than are texts that make many assumptions in one or 
more of those areas. 

206.  Thin Slices of Behavior Notable teaching moves that can be observed in a classroom…often a specific 
instructional strategy or teacher behavior. 
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207.  Tracking Student
Progress

Tracking student progress is an instructional strategy designed to inform 
teacher and student on student progress toward mastery of learning goals. 
The process informs teacher and student what has been accomplished, at 
what level of proficiency, and what still needs to be learned. It involves both 
teacher and student being engaged in the tracking process and typically 
focuses on the learning goals and associated rubrics that are the basis for 
lessons and units of instruction. The linkage of learning goals and tracking 
progress on their mastery is revealed by research to have a high probability of 
improving student learning. 

208.  Understanding Understanding is a relationship between the learner and an object of 
understanding. Understanding implies abilities and dispositions with respect 
to the object of understanding sufficient to support intelligent behavior. 
Educators seeking student “understanding” as part of a learning goal will be 
able to specify the abilities, dispositions, or knowledge that will be accepted 
as evidence of understanding. 

209.  Understanding by
Design (UbD)

Understanding by Design (UbD) is a framework for improving student 
achievement. Emphasizing the teacher's critical role as a designer of student 
learning, UbD works within the standards-driven curriculum to help teachers 
clarify learning goals, devise revealing assessments of student understanding, 
and craft effective and engaging learning activities. It is often referred to as 
backward planning or design where the planning of classroom activities is 
delayed until goals have been clarified and assessments designed. 

210.  Universal Design The term 'universal design' means a concept or philosophy for designing and 
delivering products and services that are usable by people with the widest 
possible range of functional capabilities, which include products and services 
that are directly accessible (without requiring assistive technologies) and 
products and services that are interoperable with assistive technologies. 

211.  Universal Design for
Learning (UDL)

Universal Design for Learning (UDL) is a framework for designing curricula that 
enable all individuals to gain knowledge, skills, and enthusiasm for learning. 
UDL provides rich supports for learning and reduces barriers to the curriculum 
while maintaining high achievement standards for all. This framework 
includes multiple means of representation, multiple means of expression, and 
multiple means of engagement. 

212.  Value Added Measure
(VAM)

A statistical method that estimates the effectiveness of a teacher or school. 
The difference between a student’s actual and predicted results is the 
estimated “value” that the teacher or school added during the year with 
respect to the content tested. There are a variety of different types of value-
added models. Florida has selected a “covariate adjustment model” to 
measure student learning growth on FCAT. This model begins by establishing 
expected learning growth for each student. The expectation is estimated from 
historical data each year, and represents the typical learning gains seen 
among students who have earned similar test scores and share other 
characteristics. For more information on Florida’s model, please 
see http://www.fldoe.org/committees/sg.asp. 

213.  Walkthroughs As in the informal observation, walkthroughs can be announced or 
unannounced. Walkthroughs generally consist of very brief classroom 
observations of 3 -10 minutes in length in which the observer gathers 
evidence regarding classroom instructional practices and behaviors on a 
regular basis. Timely and actionable feedback to teachers is also strongly 
recommended. Walkthroughs provide opportunities for individual feedback as 
well as trend and pattern data over time. Walkthroughs also inform 
professional development needs for individual and groups of teachers and 
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provide a means to gauge the implementation of professional development 
against individual professional development plans and school improvement 
plans. 
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